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Abstract

High school students in the majority Arabic-speaking region are discouraged from pursuing social
science degrees or careers, which are seen as less prestigious than the same in medicine, law or
engineering. The Arab Council for the Social Sciences (ACSS) launched a pilot project titled, Towards a
New Generation of Social Sciences, exploring the prevalence of these views and developing research
and dissemination tools to counter misconceptions of the social sciences as intellectually inferior or as
relatively useless in the job market. This policy paper analyzes the outcomes of the pilot project in
Lebanon and concludes with more general recommendations that can travel based on collaborative
research.
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...the technology of oppression and might without justice has become more advanced,

and the fetters imposed on mind and body have become invisible. The most dangerous
shackles are the invisible ones, because they deceive people into believing they are free..77

Nawal El Saadawi
Memoirs from the Women's Prison, 1994,

Introduction

When the perspectives that benefit the privileged few masquerade as common sense,
marginalized populations disappear, symbolically and literally. Powerful actors and ideas shape
the most fundamental social values and doctrines, in public and in private, through the ways that
rules are made. As critical social scientists question governing logics, they variously try to
challenge unjust ideations and expose the practices, histories and material conditions that shape
us and our surroundings. Social scientists thus investigate how we have come to understand
ourselves and pattern our behavior.

Political and university support for critical reflection, however, often comes second to universities’
corporate interests for greater profit margins and larger classrooms. Academic degrees thought to
provide economic utility and to connect to anticipated market needs (e.g, finance as opposed to
anthropology), tend to have more stringent entry requirements and higher shares of internal
resources. In the largely Arabic-speaking region, the result is a greater number of students enrolled
in the social sciences but with relatively less institutional support. This explains in part why the
quality of research produced in the region is not as inventive as it could be.

Even when rhetoric favors economist priorities, there remain convincing arguments for learning
and teaching in the social sciences. Now, it is mostly true that investment bankers earn more than
social science researchers and that some workers need higher incomes to support dependents
or their communities. Evidently, corporate jobs are not limited to business majors though.
Moreover, strategic scholarship in these fields can put the foundation of business development
under the microscope, without which the university and its graduates risk becoming instruments
of the economy rather than its engineers.

Moreover, in addition to the discipline content or the ‘hard skills’ one might gain from a degree
in accounting, for example, high-paying employers appreciate employees with transferable know-
how linked to the development of the whole human or of human attributes (Clarke, 2017). These
desired skills include the ability to merge theory and practice in problem solving, continuously
learn, plan, work in a team, think critically and communicate effectively (Sin and Neave, 2014).
Even though these skills are arguably best acquired in social science classes, the humanities or
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the liberal arts, teachers, parents and peers in the region still tend to steer high achieving
students away from these majors.

There is an underlying assumption that the degree you seek permanently defines your career.
This idea discounts other determining factors such as proximity to certain types of jobs and work
experience in fields outside your major. More importantly, such impressions obscure the extent
to which class, gender, race, age, religion and geographical location are discriminating factors in
perceived employability. Job descriptions tend to conceal these forceful determinants.
Consequently, even though education is commonly portrayed as an opportunity for upward
mobility, educational institutions more often become sites for the reproduction of inequities; this
notion is explored in seminal social science texts on education such as: Paul Willis’ Learning to
Labour: How Working Class Kids Get Working Class Jobs (2010) and Douglas Foley’s Learning
Capitalist Culture: Deep in the Heart of Texas (1990).

Purpose of the paper

In 2015, the Arab Council for the Social Sciences (ACSS) launched a pilot program titled Towards
a New Generation of Social Scientists targeting high school students and undergraduates in their
first and second years. In the planning and early stages of the ACSS, it was not envisaged that the
institution would direct their efforts towards this demographic. After three years as an
organization funding and mentoring social scientists, however, the ACSS recognized a need to
work on the ‘pipeline’ of social scientists. Strengthening the social sciences in the region
demanded the attraction of highly motivated students to study in the social sciences. This paper
is a reflection on one of the pilot program’s strategic projects.

In this paper, | will present the results of the ACSS high school interventions. These activities
gauged students’ perceptions of the social sciences across four countries. | will then try to
interject the conclusions into ongoing conversations around the promotion of non-STEM
disciplines including anthropology, demography, economics, political science, history,
psychology, sociology, gender studies, cultural studies and urban studies.

Do students generally perceive registration in the humanities or the social sciences as an escape
from seemingly more difficult disciplines? If so, what are the incremental effects of this
judgement on the quality of knowledge production from the region? Do we need to first
strengthen the social science departments in universities along with employment infrastructures
before urging students to enroll in the social sciences? How do patterns of power and material
exploitation act on the imagined futures of the social sciences? Regrettably, | will not concretely
answer any of these inquiries, but they do background the questions and answers in this paper.

Analyses and feedback from numerous stakeholders in the region — labor largely invisible to the
greater public — were essential to every step of this project. The ACSS secretariat planned and
implemented the Ford-funded project in collaboration with UNESCO and focal points in the four pilot
countries. Seiko Sugita, the main point of contact at UNESCO, ensured invaluable support from the
organization. My observations were informed by the knowledge | accrued as an ACSS program



coordinator and from managing this project, as well as from the insights and guidance of Seteney
Shami, the ACSS Director General. Farah al-Souri, the ACSS focal point in Lebanon and project
assistant, was heavily engaged in every step of the planning, implementation and evaluation
processes. Khalil Makari, the project leader during the implementation phase, was also essential to
the thinking through of successes and failures. Lastly, Rima Majed and Lama Ghanem spearheaded
the analyses of the quantitative data collected through the pre- and post-surveys distributed during
the interventions. You can find their individual background reports in Appendix XIV and Appendix XV,
respectively. In this paper, | will share some team insights from the pilot study.

Background: The social sciences in the Arab region

The institutionalization of the social sciences in the Arab region can be traced back to the first half
of the 20™" century. Social science departments were established in Iraq, Lebanon, Egypt and the
Arab Maghreb at a time when public intellectuals, the mass media and policymakers actively
engaged academic speculation in public debate (Bamyeh, 2015, p. 7). Novels, cultural periodicals
and newspapers in the region share histories of enmeshment with the social sciences (Bamyeh,
2015, p. 12).

Today, the infrastructures supporting social science education and employment in the majority-
Arab region remain scattered and meager.* Almost half of the universities house social science
faculties. Of these, some disciplines are more common than others. Notably economics (26
percent), sociology (19 percent) and psychology (19 percent) trump anthropology, which only
represents two percent of existing faculties. Political science (18 percent) and history (16 percent)
make up the other one-third of social science degree granting departments (Bamyeh, 2015, p. 21).

Pilot: ‘Towards a new generation of social scientists’

The ACSS embarked on a pilot project that involved raising awareness around social science
disciplines and possible career options. In collaboration with the UNESCO Regional Office, they
began by mapping out the perceived challenges and opportunities characteristic of social science
education at the secondary and tertiary levels. With available data in hand, they organized a
workshop with participants from Lebanon, Egypt, Morocco and Oman. They met for two days in
October 2015 and developed a strategy for the New Generation project.

The October participants came up with activities that could work across four pilot countries: To
raise awareness about the different disciplines, they brainstormed with a filmmaker around the
production of a promotional film that would show students how diverse, interesting and
important the social sciences are. They contended that promotional brochures, booths at career
fairs and other informational sessions would help with awareness raising. Additionally, focus
group and survey results could gauge secondary students’ knowledge and perceptions of the
social sciences. The successful tools and strategies would ideally be modified and reproduced for

1 For a detailed report on the state of the social sciences in the Arab region, please see The Arab Social Science
Monitor: http://theacss.org/pages/assm. This ACSS project is an observatory that investigates the landscape
and trajectories of social science research.
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trial across the region. This exploratory phase would also be an opportunity to interrogate our
assumptions and the questions that we have asked prior to scaling upwards and outwards.

Since an overarching goal was to work on the pipeline of social scientists, they decided that classroom
interventions at the high school level might be a good place to begin testing the workshopped
methods. The target groups included high school students and people that apparently matter to their
decision-making processes around which major or career to pursue: parents, teachers, principals and
peers. | attend only to this part of the project in the paper even though the larger pilot project
involved interventions at the tertiary level that are not mentioned here.



Methods: Exploring student perceptions
of the social sciences

The New Generation pilot project targeted the capital cities of four countries: Oman in the gulf
region, Lebanon in the Levant, and Egypt and Morocco in Northern Africa. The methods employed
during two years of research included deep reading, intervention research in high school classes,
roundtables, meetings, interviews and focus groups with: government officials, UNESCO
representatives, education experts, youth organizations, donor representatives, secondary and
tertiary school students as well as scholars in the humanities and social sciences. Because
qualitative research of this intensity would be difficult to scale up to the regional level, the ACSS
additionally piloted pre- and post-surveys with the purpose of assessing students’ knowledge of,
and attitudes towards, the social sciences. The surveys were also one means of measuring the
efficacy of the interventions (detailed below). The ACSS employed a mixed-method and
collaborative research approach. Some of the tentative conclusions are shared below.

Sampling limitations
UNESCO access in pilot countries

We began the project with plans to carry out school visits in Lebanon, Egypt, Morocco and Oman.
Because of the interest in comparing schools across the four pilot countries, the ACSS tried as much as
possible to replicate the research process during each school visit. This meant repeating the same
intervention in similar conditions and in a similar manner. Throughout the exploratory pilot project, we
kept this aim in mind even as we contended with the relatively uncontrolled research environments.

Focal points in each of the four countries recommended six schools from the UNESCO Associated
Schools Network (ASPnet). ASPnet schools are loosely linked through the UN organization across
182 countries. One stated aim of this network of 11,500 schools is to allow stakeholders, such as
the ACSS in this case, the opportunity to connect to individuals, schools and invested
communities that might otherwise be difficult to access. Through their National Commissions
(NatComs), the UNESCO regional office aimed to provide privileged and efficient entry into
schools. Otherwise, schools and public schools in particular do not always have the authority to
allow researchers into their classrooms. Even if they did, the permission-seeking processes would
vary from country to country and from school to school.

Collaboration with UNESCO also meant access to, and the involvement of, certain government
arms. We hypothesized that active participation from government representatives in the project
might encourage what corporate shareholders refer to as ‘buy-in’ from teachers, parents and
students. Additionally, government support offered tacit assurance to participants that the
activities had been sanctioned. It also raised the prestige of the project and highlighted the official
interest in the social sciences in front of policymakers, teachers, students, parents and other
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stakeholders. In the long run, we hoped that ministries, I0s and NGOs might adopt, modify and
carry out similar research on a larger scale.

While it facilitated some aspects of the study, participation from government employees
necessitated a degree of self-censorship. As an example, we were cognizant of the sensitivities
and possible consequences that might result if our informational materials or spokespersons
negatively portrayed specific governments or state actors. The project’s aims were not
fundamentally altered as a result, but these considerations did creep into decisions about, for
instance, which role models to promote or which slogans to share.

The UNESCO collaboration facilitated relationships with relevant ministries in the four countries
through its NatComs. NatComs are agencies mandated to promote the umbrella organizations’
objectives at the level of the nation-state. Since each Commission exercises relative autonomy
and takes on slightly different responsibilities, intra-organizational relationships are rather murky
and unclear. In considering how to scale and evaluate this project, the results of collaboration
confirmed how arbitrary bureaucratic decision-making can be. To demonstrate what | mean,
below I present a cursory glance at our interactions:

o In Lebanon, the planning went smoothly. The Ministry of Education and Higher Education
(MEHE) and NatCom representatives were enthusiastic about the project from the start.
They agreed that the social sciences were misrepresented and they supported the ACSS’ pilot
aims. They did not request to approve the content of the school activities but they did ask to
pick the participating schools. They argued that they were in the best position to come up
with a list of schools that constituted a relatively representative sample. We agreed to the
condition, noting that the uneven distribution of wealth between regions and religious sects
could not be addressed in any list of only six schools.

o The Omani NatCom, seconded in the ministry of education, refused participation in the
school interventions. They did not have sufficient control over, or say in, the intervention
design, they explained. Although we clarified our openness to include representatives in
modifying the project, our messages were forwarded to anonymous decision makers
that shut down the possibility of meeting with us at all, even if we flew to Muscat.

o The Moroccan authorities insisted that any actions beneficial to schools in one city
should necessarily be carried out at the same time all throughout the country. If the
government was to be involved, they could not seem partial to one region or community,
they explained. Noting the limited funds allocated to the pilot project, the representative
we met in Rabat told us that he might be able to secure additional funds to extend the
project geographically. Unfortunately, the high school interventions were indefinitely
suspended due to various bureaucratic hurdles, despite promising discussions with the
NatCom representatives during the initial meetings.

o In Egypt, the UNESCO focal point based in The Ministry of Education and Technical
Education, did not have the authority to approve the school visits. As might be expected
in Egypt with its recent history of violent suppression, we needed permission from
undisclosed government officials to move ahead. They were to review the content of the
planned interventions. Because of Ramadan and then a summer hiatus amidst a long



murky approval process, there was no clear indication of when the project might be
approved. By the time the Egyptian authorities had granted the needed permissions, the
study period had come to an end.

In short, in some countries the enthusiasm of our country associates was dampened by the
notorious bureaucracies that characterize Arab governments (and the UN).

Planning and design of the class interventions

Table 1: Participating schools

Type of school — frequency

Type of school Frequency

Male Female Missing Total
Public (4) 145 206 3 354
Private (2) 47 25 0 72
Technical (1) 12 4 0 16
Total 204 235 3 442

Based on data collected by Farah al-Souri, Arab Council for the Social Sciences, 2017.
(H stands for the humanities track. S stands for the science track)

In lieu of representative sampling and accessible data, the ACSS relied on the expertise and
knowledge of contacts in the participating MEHE and the Lebanon NatCom. The six ASPnet schools
in the capital allegedly best represented residents of differing socio-economic backgrounds. Future
iterations of the project were to include the rest of Lebanon outside of Beirut.

Most teachers, principals, NatCom representatives and ministry officials agreed that school
activities involving teachers and students should be held in October, at the start of the school
year. (This same advice was given in Morocco and Egypt) This period was ideal because teachers
and students were not yet overwhelmed with exams or otherwise preparing for the approaching
academic year.

As such, we held a consultative meeting for school coordinators, teachers and parent committee
members on 17 October 2016. This step, in addition to giving us the opportunity to hold a focus
group with decision influencers, also gave ACSS a chance to initiate a relationship with the
participating schools and secure access to high school classrooms. It was also an opportunity for
concerned parties to provide feedback on the planned activities.

At this meeting, Farah al-Souri, the Lebanon field researcher and focal point, secured appointments
with the six participating ASPnet schools. She then conducted interviews with the principals and
hour-long semi-structured interventions in Arabic that all followed the below format:
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1. Scripted introduction of the aims of the project;

2. Distribution and collection of an anonymous, print pre-survey to gauge students’
knowledge and perceptions of the social sciences (See Appendix XIl);

3. Digital, interactive presentation (Prezi) about the social sciences as an academic major
and as a career choice;

4. Showing of a 15-minute, promotional film, produced by the ACSS in collaboration with
UNESCQO, titled after the project, Towards a New Generation of Social Scientists. The film
engages and counters some misconceptions surrounding the social sciences in the
region. It also introduces the audience to some of the disciplines that comprise the field;

5. Distribution of a short post-survey to assist in evaluating the intervention (Did the
students’ perceptions of the social sciences change? Could they now recognize which
disciplines counted as part of the social sciences?) (See Appendix Xlll);

6. Dissemination of country-customized brochures about the disciplines as well as
educational and career opportunities in the field.

The ACSS viewed the school visits as an opportunity to test the reliability and validity of potential
research and awareness building tools. They would investigate secondary school students’
perceptions of the social sciences through interactions with teachers, students, parents and
principals at selected high schools. As part of the monitoring and evaluation process, at the end
of each intervention researchers filled out standardized evaluation forms with open-ended
questions. The ACSS secretariat then conducted debriefing sessions with the focal point; during
these sessions, probing questions led to more thorough appraisals of each intervention. The focal
point’s rich narratives inform this paper.

Access to schools and students

Because of issues with access, the high school visits were limited to Beirut. The six ASPnet schools
included four public and two private schools. They were spread across different regions of greater
Beirut, including the Southern and Northern suburbs, Achrafieh and Ras Beirut. A technical or
vocational school was added to the list as well. In total, 442 students between the ages of 15-18
participated, of which 53.5 percent were female. For a more detailed breakdown of the
descriptive statistics, please see Appendix |-V & XIV-XV.

Stark differences between the regions’ social science students and institutions make it difficult to
generalize about the education sector in Lebanon, let alone the Arab region (Kriener, 2011, p. 108).
Quality varies drastically between and within different countries. A variety of other configurations
of international, national, regional and more local pressures confound explicit differences in state
policy and governmental interference (Kriener, 2011, p. 108).

Lebanon, for example, materially favors private schools and schools in the capital. Public schools
and institutions in the periphery are left behind, so to speak. Because the pilot study focused on
Beirut, there was insufficient attention to the economically disadvantaged regions with the
lowest education indicators: South and North Lebanon, and the Bekaa (Shuayb, 2016). The
challenges facing non-Lebanese residents in Lebanon are also exacerbated and distinct. Due to
limited resources, however, we could not account for these demographics in the pilot study.



Results should be read with this in mind. (In areas where armed conflict and war dominate, and
young people are being denied shelter, let alone schooling, this conversation is seemingly
obsolete. However, in planning for future curricula and makeshift schools in the meantime — as
well as programs for delivering secondary and tertiary education to refugees or other displaced
populations — thinking through the value of social science education remains relevant).

Such uneven access to resources and education in Lebanon demands not only further
examinations of the state of education in the country, but novel methods and frameworks for
analysis as well. For this reason, | believe the ‘sampling limitation’ is worth dwelling on, if for no
other reason than to point to marginalized populations’ symbolic annihilation or otherwise to
future research avenues. Just as family and teachers affect adolescent decision-making, the
milieu of changing demographics, war and structural inequities matter. | offer two examples.

First off, this study cannot adequately discuss the significant role migrant domestic workers in
Lebanon likely play in children's learning and therefore decision-making patterns. Data on this
front is not available as far as | know, even though one in every four Lebanese families employs a
domestic laborer (Kobaissy, 2017, p. 2).2 Other residents such as refugees are also missing from
this conversation. Refugees are segregated by race, nationality and socioeconomic class from the
rest of the population (Al-Saadi, 2016). Palestinians in Lebanon have long faced inhumane
conditions and discriminatory government practices. They are also prohibited from most forms
of formal education and employment (UNHCR, 20186, p. 5).

Moreover, less than three percent of registered Syrian refugees in the country, aged 15-18, were
enrolled in secondary school in 2016, according to Human Rights Watch (HRW). The same report
estimated that 250,000-300,000 Syrian children of school-age had no access to education
facilities at all (HRW, 2016). Such structural discrimination persists despite the MEHE’s directive
to open public schools to refugee populations, as well as some schools’ efforts to offer extra
afternoon classes.® Even when schools possess the rare capacity or willingness to incorporate
them, some parents find it untenable to send their children to school (HRW, 2016).* Beyond the
daily hurdles that students fleeing the war in Syria must face, they also come up against the
challenges of an unfamiliar curriculum and oftentimes violent bullying at school (Jadaliyya, 2017).

2 These workers, mostly women, do not have legal status and are governed by murky laws (Sidahmed, 2014), as
well as racist and sexist policies. In direct contravention to human rights norms, they suffer from forced
confinement, no time off, withheld wages, and verbal and physical abuse (HRW, 2017). In 2008, HRW found
that migrant domestic workers were dying at a rate of one per week, mostly from suicide or attempts to escape.

3 According to a Basmeh & Zeitooneh representative, the organization uses multi-sensory and interactive
teaching methods. They cannot offer any form of certification. They teach 700 Syrian students between the
ages of six and 15; they have a waitlist of 1,100. Basmeh & Zeitooneh is an NGO, launched in 2012, based in the
Shatila Refugee camp. It aims to service Syrian refugees neglected by other aid agencies.

4 The Lebanese government is ‘hostile’ to Syrian refugees, according to political commentator Yazan Al-Saadi;
refugees do not have access to basic services and have limited mobility. They are segregated from the Lebanese
populace, other refugees and each other. Municipalities, often in the most affluent areas in the country,
institute discriminatory curfews. Socioeconomic class plays a major role in how refugees are treated. ‘If there
is a Syrian refugee driving a Range Rover, who is going to stop them?’ asks (Al-Saadi, 2016).
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Secondary education in Lebanon

Upper secondary school generally extends over three years. After Brevet (9th grade), students can
either attend general education secondary school or enroll in technical and vocational schools.
Before they enter upper secondary education, designated for those aged 15-18, students must
pass the Brevet exams. They then begin to specialize in chosen disciplines in the following year,
enrolling either in the humanities or the sciences track. The general education streams in the final
year are sociology & economics, humanities, general sciences and life sciences. The tracks are
differentiated by the time dedicated to each of the subjects (e.g, the time spent in math and
science is double the time accorded to history and philosophy) (World Education News and
Reviews, 2017). In English, this diploma s referred to as the Lebanese Baccalaureate or the General
Secondary Education Certificate, though references in French are more common: Baccalaureat
Libanais (or otherwise in Arabic: al-bakalorya al-lubnaniya).> Students can also graduate with a
technical or vocational certificate. (Meanwhile, relatively elite private schools might also offer the
American high school program or the International Baccalaureate (IB) program).

According to a growing body of literature, secondary education in the region is hindered by the
uneven distribution of resources, including financial capital, technology, space and books; under-
prepared, untrained or overworked teachers; student and teacher absenteeism; reliance on rote
memorization; and the overcrowding of classrooms. On average, data seems to indicate that
private schools perform better according to various assessment criteria (e.g. standardized exams)
than public schools in all subjects except for sociology and economics (CERD, 2018, p. 42). The
student-to-teacher ratio in public versus private schools is 13:1 and 8:1, respectively (Farha, 2012,
p. 72). Please see Appendix VIII for details on passing rates of baccalaureate exams. Between
2012 and 2017, the success rate of students in public schools increased from 75.79 to 80.7
percent and decreased from 82.89 percent to 81.23 percent in private schools. Both rates have
declined since 2015 (CERD, 2018, p. 42). Between 2011-2016, public schools had the highest rates
of students with access to computers but then fell behind in the 2016-2017 academic year. Non-
free private schools boasted the highest access rate when this paper was being written. (The
increasing number of people residing in Lebanon and attending its schools due to war and
displacement is not accounted for in these statistics.)

Lebanon’s schooling system is divided between public schools and (mostly confessional) private
schools.® Even though public schools are often more affordable than private ones, most students

5 Although we focused on secondary school students in public and private schools pursuing the Lebanese
Baccalaureate through the general education track, privileged private schools are increasingly replacing this
system with French, American or International Baccalaureate curricula and exams (Nahas, 2009, p. 13). After
graduation, students with foreign diplomas can go through a process to certify their degrees and make them
equivalent to the Lebanese Baccalaureate.

With the independence of the parliamentary republic of Lebanon in 1943 came the formalization of the
sectarian system of power-sharing, intended to balance confessional representation. Despite the political
rhetoric around representative governance, the last official census dates back to 1932. The public is therefore
not privy to the demographic weight of each of the 18 legally acknowledged sects. Officials fear that disclosing

o



also attend private schools at one point in their education. Indeed, sixty percent of Lebanese
nationals, between the grades of K-12, attend private schools, while less than 20 percent attend
public ones (Shuayb, 2016). Nevertheless, disparities in education quality and student dropout
rates throughout the country cannot very neatly be attributed to whether the schools are public
or private. This is in part due to the proliferation of hybrid schools (12.6 percent of all schools in
2016 (Shuayb, 2016)), which are private schools that receive state subsidies or otherwise public
schools that receive private funding. This reflects a broader trend in Lebanon of blurred
boundaries between the public and the private in governance (Frangieh and Salti, 2010, p. 87).

Charbel Nahas thus warns against making ‘hasty conclusions’ about the ‘relative quality’ and
‘efficiency’ of the public and the private sectors from such indicators. (Nahas, 2009, p. 14)
Correspondingly, actors such as the student’s socioeconomic background, the home
environment, gendered or racist treatment and the broader ecology of education (e.g, quality of
teaching, quiet reading environments and resource availability) are explanatory factors as well.

High school principals

In the process of setting up the school visits, the researchers met with the principals, most of
whom were former teachers. They recorded their observations and impressions. As is expected
from an exploratory project, the results were anecdotal but nonetheless indicative of trends.
Likewise, the exercise was useful in pointing to problem spaces that future researchers and
policymakers might address:

Five out of six of the principals expressed relative ignorance of the social science majors and
careers available to their high school graduates, in the country and abroad. On the other hand, a
principal from a more elite private school was keen on discussing the social sciences and its
relevance to his students. He felt students were under training to become part of a 'global’
professional cohort: ‘Societies are now connected politically and economically, and it is important
to study these fields because our students perceive themselves to be international citizens,” he
said. Although he could not name that many social science disciplines, he did acknowledge that
there must be potential job opportunities for students in the field. The fact that his students are
from higher socioeconomic backgrounds is likely relevant to his outlook.

‘High school students are enrolling in sociology and economics baccalaureate sections because it
is perceived as a middle ground between the hard-general sciences and the easy humanities’,
one of the public school principals remarked.

new numbers might threaten the fragile distribution of power (Frangieh and Salti, 2010, p. 79) Besides
guaranteeing sects autonomous management of internal religious affairs (Article 9), the Lebanese constitution
granted religious communities the right to manage personal status laws and education (Articles 95 and 10)
(Frangieh and Salti, 2010, p. 80). Article 10 guarantees the conditional privilege of, but not the right to,
education. It says:
Education shall be free insofar as it is not contrary to public order and morals and does not affect the dignity of
any of the religions or sects. There shall be no violation of the right of religious communities to have their own
schools provided they follow the general rules issued by the state regulating public instruction. (1926)

11
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‘Why would | want to fool them? It would be better if | told them to open a vegetable store,’
another public school principal responded when asked if he would encourage his students to
pursue a social science major. He had graduated with a degree in history. Based on our
interactions, what the principals had studied themselves did not affect their (lack of) enthusiasm
about the social sciences as a career choice or university major.

One of the private school principals implied that she viewed the intervention as an added chore
to what is surely an already burdensome routine. She talked on the phone during the meeting,
did not ask to see the materials that would be presented to the students and did not show much
interest in the aims of the project either. It is quite possible that the involvement of the MEHE
made her participation appear compulsory.

The principals viewed their job as encompassing all facets of a schools’ functioning, from
supervising teachers and dealing with parents to managing instruction and administrative
functions. See Appendix V for a diagram of a common public school reporting hierarchy in
Lebanon. They also spend a great deal of their time fundraising for the schools and because wages
are so low, many end up teaching part-time on top of all their other responsibilities. Instead of
playing a strategic role, the principals end up improvising to get by. This may also be in part
because they receive little-to-no formal instruction even though a 2009 decree requires principals
to undergo training upon appointment (Akkary, 2014b, p. 725).

In addition to affirming the prevalence of the view that the social sciences are relatively worthless
to students’ professional futures, the interviews demonstrated how overwhelmed principals are.
At best, the job is best described as unreasonable. Any additional activities that might be
encouraged in schools must therefore come with ways to relieve the principals from some
responsibilities.

Class intervention: student perceptions of the social sciences

Just over 20 percent of the surveyed students in the six UNESCO schools (and the added technical
school), said they might pursue a social science degree. This rate was relatively consistent in
public schools. In one of the private schools (the less affluent out of the two) however 0/31
students said they would choose to study a social science, even though some students were
enrolled in the 11" grade humanities track (this is conceivably because they hope to switch
course later on and that this track had less stringent entry requirements). Over 80 percent of the
388 students that were not interested in pursuing a degree in the social sciences indicated that
they did not like the field of study. In the more expensive private school, over one-third of the
students said they would choose to study a social science.

According to the results, most of the surveyed students, regardless of where they attended
school, believed that there were limited job opportunities in the social sciences and that a degree
in the field could not secure a decent wage. Males also tended to agree with these statements
more than females. World Bank (2017) figures on Lebanon show that almost one-quarter (21.3
percent) of the sample population aged 15-24 was unemployed. The technical school students,



however, largely associated social science students with insufficient funds to study in another
major. Because of the limited number of employment opportunities in any field, along with the
relative difficulties of speculation about future markets, Lebanese students and parents make
reasonable decisions in a context of currently unknown or obfuscated conditions. Access to
reliable knowledge on this front is scarce and decentralized. According to one analysis of the
survey data (that excludes the more affluent one of the two private schools), half of the students
did not know anyone, let alone anyone successful, in the social sciences. (Majed, 2017) The same
proportion knew a successful social scientist. Only four percent knew unsuccessful social
scientists however. (Majed, 2017). (See Appendix XIV, table 16).

The drop-out rates in high schools correspond to the grade level; the higher the grade, the greater
the lower the retention rate (Shuayb, 2016). Our data indicates that interest in the natural
sciences decreased with increasing grade levels, along with mathematics and engineering; the
appeal of the latter two subjects seemed significantly lower in grade 12 than it did in 10t or 11
grade. Meanwhile, females tended to favor the natural sciences and humanities more than males.
Please see Appendix XIV and XV for more.

Although, on average, students in both public and private schools agreed that only medicine, law,
and engineering brought good social standing, the sample population from the all-girls public
school largely disagreed with this statement. This is not because females had lower school grades;
females outperform males in all subjects during the final baccalaureate examinations. Please see
Appendix VII. Females were also more likely to say that their families influenced their decisions
about what to study, while nearly everyone showed a desire for teachers to approve of their
major and career choices.

Even though many students did not want to pursue a career in the social sciences themselves,
most students, regardless of school, gender or grade level, said that the Arab region needs the
social sciences for a better future. Interest in military and private security careers were also quite
prevalent. For further data analysis from the survey, tables and details on the method, please see
Appendix XIll and Appendix XIV.

Translation

Students in both public and private schools found it difficult to complete the ACSS surveys. Part
of the hypothesized reason was their distrust of authority figures; some said they did not believe
that the survey would reliably remain anonymous. They also found the Arabic terms in the
questionnaires difficult even when they were taught most subjects in this language. This is in part
because the questions centered on the relatively obscure or unfamiliar topic of the social sciences
and the kinds of jobs available to its graduates. In one of our feedback sessions with young people,
a student that graduated from the American University of Beirut with a business degree said the
following of the questionnaire:

The examples of social science disciplines or jobs the students are asked to choose from are
ones that are probably even confusing to people that have some experience with the social

13
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sciences. Maybe the examples were just overly specific. What if a topic is not so foreign to
students but the way it was referred to in the survey was? For example, if | saw the word in
Arabic, | might not get that ‘jandariyya’ was a transliteration and Arabizing of the word gender.
It makes it look like we know less than we do.

She was referring to one of the survey questions where students were asked to identify and check
the boxes next to social science specializations. One of the options was gender studies, which in
Arabic was listed as ‘al-dirasat al-jandariyya’, ( ). The Arabic adoption of the term
‘gender’ from the English language is unintelligible to most. Although it appears in academic or
other formal writings and activist settings, it is not yet in popular use. Moreover, there are some
terms that are more confusing in Arabic or formal Arabic than they are in English or French,
depending on how they are most commonly referenced. The students are not alone in their
confusion. Social scientists writing in Arabic (or any language for that matter) do not yet have fixed
terms for the free-floating, translated concepts used in their writings or even an agreed upon list of
the social science disciplines.

In short, rewording the survey and trying out different terminology will be important for future
research endeavors. The confusion over the survey and in translation points to another difficulty
students face: language. A relatively common characteristic of education in the Arab region,
made up of multilingual contexts, is diglossia. Throughout the Arab region, people use two
varieties of Arabic with blurred boundaries: Standard Arabic (the *high’ variety, taught at school
and reserved for formal, semi-formal and literary contexts) and Colloquial Arabic (the ‘low’
variety, or spoken Arabic, acquired at a young age in the home).

Moreover, language of instruction at school does not necessarily reflect the student’s mother
tongue or the language spoken amongst friends. As of 2017, a slight majority of Lebanese
students (56.61 percent), excluding students of Syrian origin, attended secondary school in
French, while 43.39 percent studied in English (CERD, 2018, p. 19). Public schools favor French
(61.5 percent) (CERD, 2018, p. 19); the preference for French can be traced back to French
colonization. Meanwhile, the proportion of students studying in English has risen 3.63 percent
since 2012 (CERD, 2018, p. 19). Decisions about whether to study different subjects in English,
Arabic or French are entangled in the uneven power relations that come with the languages
(CERD, 2018, p. 19).

Usually, measuring students’ reading skills is excluded from research and policy aimed at
improving economic competitiveness (Bauman and Winzar, 2016, p. 17). Instead, economist
analyses privilege STEM learning as driving technological innovation. However, in the period
between 2003 and 2009, ‘reading consistently had the strongest explanatory power, ranging
from 52% to 54% of competitiveness’, according to an analysis of data from 63 countries (Bauman
and Winzar, 2016, p. 17). This figure, regardless of its accuracy, reminds us how intimately
connected language and thought are to the economy. Language not only reports on reality but
also, in part, makes the world. Currently, dominant approaches to literacy by I0s, NGOs,
governments and schools treat the issue as sets of skills to be acquired. Another metaphor that
is deployed can best be summarized as seeing illiteracy as a disease to be eradicated (Barton,



2017). Literacy practices are perhaps better understood, however, as embedded in power
relations and varied contexts (Martin Jones and Jones 2001). Including assessments of reading
practices and content literacy or reading culture could be helpful in designing future interventions
if there is interest in raising students’ reading and writing levels.

Critical thinking for professional development

While the MEHE controls the budget, hiring, curricula content, textbook selection and the overall
supervision of public schools, private schools have more control over significant aspects of the
schooling system (Akkary, 2014). Even this flexibility, however, is limited since curricula must be
directed towards students passing exams.

In a study published in 2018, Yara Hilal asked teachers if they thought Lebanese Baccalaureate
students engaged enough in critical thinking (CT) during their school years. A clear majority (11
out of 13) of the teachers she interviewed felt that the Lebanese system did not give them the
space or opportunities to teach CT. They reported insufficient time to prepare for or teach these
skills when they were already overwhelmed with the curricula preparing the students for their
exams. Making preparation even more cumbersome, schools often assigned teachers multiple
grade levels (El Helou, 2016, p. 554). With ‘duties all day long’ and the threat of burn out, finding
time to prepare additional lesson plans outside of the Lebanese curriculum is even less enticing
when the school fails to recognize extra labor (El Helou, 2016, p. 563). Exhaustion and financial
stress overpower the attraction to produce lesson plans encouraging critical thinking, even if they
might better prepare aspiring job applicants.” Teachers also noted how little attention was
accorded to developing critical thinking in professional development schemes.

7 Although we did engage with sociology teachers and included them in our planning meetings, we were not able
to interview them during this phase of the pilot study. We are aware that individual teachers can differ greatly
from one another and that this can have a notable impact on the development of critical thinking skills.
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Recommendations and Conclusions

Because we ought to be cognizant of the socioeconomic conditions pressuring the less affluent
to pick their careers according to payment and prestige, encouraging employers in the region to
hire and value social science graduates should be a priority. Public awareness of its value outside
of the schooling and university systems would also raise its profile. Meanwhile, the results of the
study are concurrent with the hypothesis that students, parents, teachers, principals and
employers had little knowledge of the social sciences outside of sociology or in its relation to
social work.

It is relatively common to hear that employers are concerned with how you know, more so than
with what you know. They are at least outwardly, seeking students capable of devising creative
solutions, learning continuously and thinking critically. Notably, the social sciences are perhaps
the most amenable to teaching students to ask probing questions of their surroundings and the
knowledge they receive. By engaging varied types of reasoning and thinking, they get practice
thinking ‘outside the box.” Even though, technical skills remain important for job seeking,
universities can redefine the boundaries of the inherited disciplines and unfix overly specialized
disciplines or majors. Students can then study, for example, anthropological questions and coding
in the computer sciences, or vice versa.

Some recommendations based on the pilot project appear below:

e Conclusion: The quality of schools and the backgrounds of students are drastically
uneven within the country and between nations. The MEHE and schools should allow for
flexibility in curricula development and testing that does not unfairly punish
socioeconomically marginalized students.

o Schools need more autonomy from the centralized education directives at the level
of the MEHE. Teachers need the space to develop students’ diverse interests and
technologies of learning.

o The curricula should be adjusted according to the different backgrounds and
concerns of the students.

o A participatory process that includes teachers, principals, young people and
stakeholders with practical experience using the curriculum, should be central to
any curricula redevelopment.

e Conclusion: Students need more time to focus on transferable skills such as critical
thinking and to spend less time on rote memorization. This time limitation is the case in
the classroom and at home.

o Feminist authors have long pointed to the ways in which girls’ chores at home,
unpaid labor, hasimmeasurable impact on their educational performance. Adjusted
homework schedules for example might be one way of dealing with such symptoms
but not causes.



Conclusion: Seeing young social science graduates taking on lesser known careers in the
promotional film produced by the ACSS succeeded to an extent in raising awareness and
curiosity amongst the students.

o Awareness of the array of social science questions and careers can be mediated
through video and other audiovisual platforms. Video seems to be a particularly
impactful medium in knowledge sharing. More youth-focused social science talks
and events, with multimedia dimensions, that adolescents and teenagers can
participate in and enjoy should be a priority.

Conclusion: The interventions confirmed how little students had heard about the social

sciences.

o Setting up a (free) fun social science museum with interactive exhibits, live
demonstrations, and maybe even virtual reality adventures can inspire curiosity.
Young people can get to know different ways of thinking about the world on school
visits or with family and friends. Adults, teachers and other decision influencers will
also start to see the value of the social sciences.

Conclusion: The surveyed students already appreciated social science thinking as

significant to their daily and political lives, but they did not necessarily see the varied

ways a social science graduate can make a career using its teachings.

o Simulated political and legal proceedings as well as extracurricular activities
involving social analysis such as a school newspaper club, might inspire students to
thoughtfully engage in the determinants of their everyday lives. The social sciences
can provide constructive tools to deal with topics otherwise difficult to discuss such
as war, race, family, gender and religion.

Conclusion: Further data collection is needed from across the region if the perceptions

of students and how to counter misconceptions are to be clarified.

o The surveys proved to be informative and useful in gauging students’ perceptions of
the social sciences. Creative and more comprehensive ways to better understand
the contexts and challenges of student learning would be useful. Oral testimonies,
role-playing or artistic competitions might reveal thoughts less easily articulated
through surveys or focus groups.

o Elaborating how schools teach the social sciences would be useful for fleshing out
lesson plans that boost curiosity and longer term interest in the field.

o More information on where and in what fields social science graduates have been
able to find jobs would be helpful as well.

Conclusion: Funding is a major concern for principals in both Lebanese public and private

schools. Principals reportedly manage everything from day to day teaching activities to

fundraising and they do not have enough time to strategize or carry out larger transformations.

o Both teachers’ and principals’ wages should be increased. Without having to work
several jobs, they can dedicate more time to improving school governance and the
quality of teaching.

o Because principals are not taught to do what they do, trainings and educational
initiatives for principals on best practices, as is mandated by the MEHE but not
enforced, would be useful.

17
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O

A social science grant for high schools might encourage faculty members and
administrative personnel to familiarize themselves with the field and some of its
produced knowledge.
That there is some financial benefit to engaging with the field might raise interest.
The grant could involve a training component for teachers and principals.
Since different schools will be applying with different needs, scholars,
government officials and |0s/NGOs will be able to glean what kinds of initiatives
interest different schools and communities most.
Local and cross-regional communities of social science teachers centered on
best practices and co-imagining job responsibilities could be formed around the
grant-giving institutions.

The below are further recommendations concluded during the implementation and evaluation
phases of the Towards a New Generation of Social Sciences project. These conversations are not as
developed in the body of the text but remain relevant to the questions asked in this policy paper.
The creation of public, national career guidance units as well as a regulatory committee
that includes community elected members from labor and teacher unions or similar
organizations might be beneficial.

0]

This unit would be responsible for providing up to date information and relevant
professional development that would enable students to make more informed
career choices. The responsibility of the oversight or regulatory committee would
be to ensure a focus on providing useful rather than flattering information about the
economy and its jobs for communities of individuals of varying genders, or
socioeconomic, racial and ethnic status.

It would also support the creation of in-school career guidance offices and the

training of specialized student advisors.

These units could encourage university recruiters to give weight to social science

academic and career options just as they currently do to STEM subjects during their

presentations.

This unit could also work on raising awareness among employers that do not usually

recruit social science graduates on the benefits of hiring from the field’s various

disciplines.

m Internship programs in partnership with employers would give students and
employers opportunities to work together. If the corporations require
economistic persuasions for such actions, supporting young people in this way
could be sold as part of their corporate social responsibility (CSR) platform.

Social scientists, teachers, programmers and graphic designers could work together to
create digital learning infrastructures for students reading and writing in Arabic, English,
French or other dominant languages such as Kurdish and Armenian.

o}

It should be noted that digital infrastructures are not categorically separate from
what we might term the physical, material or real world. One example of this is how
needs affecting student learning ‘in real life (IRL)’ such as hunger, mobility, safety
and time do not disappear when students go online. Digital worlds also share in
material histories that they both shape and are shaped by. Any digital solutions



must therefore account for interrelated infrastructures from nature ecologies to
augmented reality.

Content for courses, online and offline, can be crowdsourced and centralized.

@)

Critical reading and writing skills are essential tools in most forms of learning but this
study has shown the limited number of academic resources translated to and from
Arabic. Free books, translations and digital texts, legible when accessed from phones
and internet cafes, should be provided for all students.

Digital services might include access to social science news, research, games, art,
pedagogical tools and tutorials for high school students, principals and teachers.
Free e-learning tools could also serve neurodivergent students, people with
disabilities or students with limited access to diverse sets of courses. Students still
struggling with formal Arabic or otherwise reading French for instance could access
audio or multimedia versions of texts.

Translation into less commonly used scholarly and internet languages may be one
of the biggest financial obstacles facing this project. Creative incentives to
encourage crowdsourcing would need serious consideration.

Because schools are overcrowded and resource-deficient, classroom space has become
a rare resource. Blended learning courses -- shown to be more effective than Massive
Open Online Courses (MOQCs) on several indicators including student retention rates--
with in-person meetings in physical spaces would allow fewer teachers to access more
students, until the infrastructure is strengthened.

e}

Socioeconomic inequity eclipses the benefits of digital learning and teaching for
much of the world’s populations. One way to begin addressing these unfair
advantages might be to place students according to their digital literacy levels.
Students without the knowhow to optimize this form of learning can begin with
more face-to-face interactions in traditional classroom settings until they graduate
to more engagement with digital services. For those that cannot afford access to
computers, computer labs and internet should be made publicly available to all
students.
Open-access, peer-reviewed journals of research, reflections on best practices and
lesson plans along with output-oriented workshops for and by social science
teachers, from the high school to the graduate level, would serve to build curiosity
and engagement across more established networks of communication. These steps
potentially serve to raise the level of social science learning at the secondary and
tertiary education levels.
Opportunities to gain technical skills that might help in the job market such as cloud
computing, video or audio production and data analysis could be offered as digital
services as well.

The MEHE should develop a way to certify these courses in a timely manner,

given the number of students in the country that are not enrolled in formal

education.

Understanding which digital learning technologies are best utilized when and

for whom demands further exploration.
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Appendices

Appendix |. Participants: descriptive statistics

Type of
school

Public

Private

Technical

Total

Source: Based on data collected by Farah al-Souri, Arab Council for the Social Sciences, 2017.

Name of School (Pseudonym)

Hiba School: This mixed gender

school is in the Sanayeh district of

Beirut, minutes from downtown,
the main Hamra area and the
American University of Beirut.

Jamil School: in the Achrafieh
area, an increasingly gentrified
part of Greater Beirut

Zarina School: the southern
suburbs of Beirut in the Bir
Hassan, Ghobeiry area near the
Beirut Rafic Hariri International
Airport.

Lama School: All-girls public high
school in the Achrafieh area of
Greater Beirut.

Total

Iim School. Private school in
southern suburbs of Beirut

Ayman School: Private School
central Beirut with one of the
highest yearly tuition fees

Total
Thagafa School; Offers Technical

Baccalaureate (Al-Bakaalouriya al-

Finniya)

Grades

10, 11H,
11S

10, 11H,
11S

10, 11H,
11S, 12
SE

10*3,
11H, 115

10, 11H,
11S

10, 11H,
118

12

Male

12

69

64

145

19

28

47

12

204

(H stands for the humanities track. S stands for the science track.)

Frequency

Female Missing Total

14

24

25

143

206

12

13

25

235

26

94

90

144
354
31
41
72
16

442
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Appendix |l. Gender Distribution of Secondary School Students Sample

Male
46.5%

Female
53.5%

Source: Based on data collected by Farah al-Souri, Arab Council for the Social Sciences, 2017, analyzed by Lama Ghanem.

Appendix Ill. Students form Public versus private schools

Technical
3.6%
Private
16.3%

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

Public
80.1%

Source: Based on data collected by Farah al-Souri, Arab Council for the Social Sciences, 2017, analyzed by Lama
Ghanem.
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Appendix IV. Age distribution of participating students

200

150

100

50

0
14 15 16 17 18 19 20

Source: Based on data collected by Farah al-Souri, Arab Council for the Social Sciences, 2017, analyzed by Lama Ghanem.

Appendix V. Public school principals reporting procedure

Ministry of Higher Education (MEHE)

(HQ centralized in Bairut) Office of the Prime Minister

Directors of Education
(immediate superiors of
public school principals).

Directorate of central inspection
(reports to Prime Minister)

They implement
directives signed by

MEHE in schools under their Administrative, financial, and
jurisdiction. (Decree No. 534, Public 5 educational inspectors ensure
1974) Director of secondary principles are implementing

education can report to school laws and regulﬂllorﬂ.

director of general (Decree Mo. 2460, 1953)

education, who in turn
reports to Minister of
Education.
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Appendix VI. Multi-response question — What majors are social science majors?

Rami's Social Science Options (%)
100

Source: Based on data collected by Farah al-Souri, Arab Council for the Social Sciences, 2017, analyzed by Lama
Ghanem.

Appendix VII. % of Students that Passed Baccalaureate Exams
(by Gender in 2017)

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

35;(34 B Male
a0 85.06
T 78.8
80 75117
72166
70 6555
62144
60 .
50
Life Sciences Humanities Sociology & All subjects

Sciences Economics
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Source: CERD, 2018




Appendix VIII. % of Students that Passed Baccalaureate Exams
(Public versus Private in 2017)

100 Public
95.57 =
B Private
90
86.17
85.92 84.384.71
80.74 80.81.23
80 77.67,
70 R
Life Sciences Humanities Sociology & All subjects
sciences Economics

Source: CERD, 2018

Appendix IX
School Type
Total
Public Private Technical
Count 40 14 0 54
Yes
% within school type  11.3% 19.4% 0.0% 12.2%
Don't like the
social sciences Count 314 58 16 388
No .
% within school type  88.7% 80.6% 100.0% 87.8%
Count 354 72 16 442
Total

% within school type 100.0%  100.0% 100.0% 100.0%

Source: Based on data collected by Farah al-Souri, Arab Council for the Social Sciences, 2017, analyzed by Lama
Ghanem.
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Appendix X. What would your family’s view of the social sciences be?

Family's View of the Social Sciences (by grade and gender)

[l Grade 10
Important B Grade 11
Not Important B Male
Easy [l Female

Specialization

Doesn't ensure a
good future

Requires
Memorization

Don't know

Not like scientific
studies

Difficult

Not like any other
specialty

i -

10 20 30 40 50

Source: Based on data collected by Farah al-Souri, Arab Council for the Social Sciences, 2017, analyzed by Lama
Ghanem.

Appendix XI. Recommended mappings by UNESCO consultants for the
high-school outreach pilot project (October 2015)

General:
e How social science subjects are taught, perceived and promoted in the region

For the purposes of collaboration:
o |dentification of key NGOs who would work in this field

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

Schools:

e Review of curricula in terms of content and teaching approach. This is an important
factor to study to be able to identify gaps and differences between educational programs
running in parallel (IB versus French baccalaureate, etc.)

The number and profiles of social studies teachers
e A comparative analysis between public and private schools’ approaches to teaching social
studies and, furthermore, the identification of technical needs and areas for
30 improvement.
e A questionnaire to distribute to high school students to assess the perception and
understanding of social sciences, and ways to promote it in a youth friendly manner.




Universities:

e |dentify the number of universities offering social sciences as well as the different
academic opportunities and majors available at the university level.

e Review of curricula and teaching approaches, with a comparison between public and
private sectors.

e Map the social science sector (number of students enrolled, students’ profiles and their
subsequent fields of work) to create a knowledge baseline across the Arab region.

e Carry out an in-depth review of who is doing what in terms of research in this field in the
Arab world.

Job Market:

e Investigate social science graduates’ whereabouts in the Arab region (a sample from both
public and private universities), the sectors in which they are working, their
achievements and career aspirations.

e |dentify unexplored fields of work in the Arab world in comparison with more developed
countries. (Career path opportunities/employability internationally, regionally and locally)

e |dentify success stories of some of the graduates of social sciences in the Arab world and
internationally.

e |dentifying internship, volunteer work and community service opportunities for social
sciences students

Government:

e Map previous revisions of public schools’ curricula in different sectors and in social
science (i.e. UNFPA intervention in developing reproductive health in science).

e Further investigate and build on mechanisms that may have taken place in social science
curricula.

e |dentify available public sector employment opportunities in social sciences. (Additionally,
look at the role of social scientists in policymaking)

e |dentify governmental teaching, training and development programs.
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Appendix XIV

ACSS data perception of the social sciences amongst school students in Lebanon’ Analysis of
Survey Results - by Rima Majed

Table 1. Age Distribution of Respondents

Age Distribution of Respondents

200

150

100

Frequency

50—

— 1 1 —
o T T T T T T T
14 15 le 17 1s8 19 20

Source: Majed, 2017

The above bar graph (and below table) shows the age distribution of the respondents to the
survey. Out of 428 participants in the survey, we have 419 valid answers and 9 missing answers
(no response). The graph shows that the surveyed students are aged between 14 and 20 years
old. Most of the students are between 15 and 16 years old. The distribution is as follows: 7
students (or 1.7% of the respondents) are 14 years old; 126 students (30.1%) are 15 years old;
167 students (39.9) are 16 years old; 77 students (18.4%) are 17 years old; 32 students (7.6%) are
18 years old; 7 students (1.7%) are 19 years old; and only 3 students (0.7%) are 20 years old.
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Age distribution of respondents

Frequency Percent Valid Percent  Cumulative Percent

14 7 1.6 1.7 1.7
15 126 29.4 30.1 317
16 167 39.0 39.9 71.6

valid 17 77 18.0 18.4 90.0
18 32 7.5 7.6 97.6
19 7 1.6 1.7 99.3
20 3 g g 100.0

Total 419 97.9 100.0
Missing System 9 2.1
Total 428 100.0

Source: Majed, 2017

Table 2. Sex distribution of respondents

Sex Distribution of Respondents

60

50—

Percent

30

20

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

10—

o T T
Male Female

Source: Majed, 2017

The above bar graph and below table show the distribution of respondents by sex. Out of 428
respondents to the survey, 192 are males (44.9%), 234 are females (54.7%) and 2 (0.5%) have not
answered the question.
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Sex distribution of respondents

Frequency Percent  Valid Percent Cumulative Percent

Valid Male 192 44.9 45.1 45.1
Female 234 54.7 54.9 100.0
Total 426 99.5 100.0

Missing System 2 5

Total 428 100.0

Source: Majed, 2017

Table 3. Distribution of father’s jobs of respondents

Distribution of Respondents Father's Job
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The above bar chart and below table show that out of 428 respondents, 386 have declared the
jobs of their fathers while 42 have not provided an answer. From those who have answered this
question, most their fathers’ work in manual/unskilled jobs (155 respondents, or 40.2% of those
who replied). The distribution of the answers is as follows: 8 respondents reported that their
fathers have passed away; 4 respondents reported that their fathers work abroad without 39
specifying what the job is; 5 respondents have answered that their fathers are retired; and 6
respondents said that their fathers are unemployed. Additionally, 155 respondents said that their
fathers work in manual or unskilled jobs; 19 respondents reported that their fathers work in



professional or skilled jobs, 67 respondents reported that their fathers are employees (without
specifying more details), 51 respondents reported that their fathers work either in the army or in

>
'g the security sector; 3 respondents have journalist fathers, 3 respondents have fathers who are
= medical doctors; 19 respondents said that their fathers are engineers, 43 respondents said that
= their fathers are businessmen or self-employed; 1 respondent has a lawyer father and 2
= respondents have fathers who are teachers/professors.
<<
4'-; -
o Father's job
‘0
< Cumulative
=
4 Frequency  Percent Valid Percent Percent
e Passed away 8 1.9 2.1 2.1
(3]
'g Works abroad 4 9 1.0 3.1
© Retired 5 1.2 1.3 4.4
O
= Unemployed 6 1.4 1.6 6.0
2 Manual/unskilled 155 36.2 40.2 46.1
)
S Professional/skilled 19 4.4 4.9 51.0
§ Employee 67 15.7 17.4 68.4
= Army/ security
o _ 51 11.9 132 81.6
o Valid  sector
[
o Journalist 3 v .8 82.4
3 Doctor 3 7 8 83.2
<
A Engineer 19 4.4 4.9 88.1
'go Businessman/ self-
T 43 10.0 11.1 99.2
employed
Lawyer 1 2 3 99.5
Professor/ teacher 2 5 5 100.0
Total 386 90.2 100.0
Missing  System 42 9.8
Total 428 100.0

Source: Majed, 2017
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Table 4. Distribution of mother’s jobs of respondents

Distribution of Respondents Mother's Job
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The above bar chart and below table show that out of 428 respondents, 303 have declared the
jobs of their mothers while 125 have not answered. From those who have answered this
question, most of their mothers are unemployed (195 respondents, or 64.4% of those who
replied). The distribution of the answers is as follows: 1 respondent answered that his/her mother
is retired; and 195 respondents said that their mothers are unemployed. Additionally, 38
respondents reported that their mothers work in manual or unskilled jobs; 12 respondents
reported that their mothers work in professional or skilled jobs, 26 respondents reported that
their mothers are employees (without specifying more details), 4 respondents reported that their
mothers work either in the army or in the security sector; 3 respondents have mothers who are
medical doctors; 4 respondents said that their mothers are engineers, 9 respondents said that
their mothers are businesswomen or self-employed; 11 respondents have mothers who are
teachers/professors.

41



Mother's job

Cumulative
Frequency Percent Valid Percent Percent

Valid Retired 1 2 3 3
Unemployed 195 45.6 64.4 64.7
Manual unskilled 38 8.9 12.5 77.2
Professional skilled 12 2.8 4.0 81.2
Employee 26 6.1 8.6 89.8
Army/security sector 4 9 1.3 91.1
Doctor 3 v 1.0 92.1
Engineer 4 9 1.3 934
Business/ self-employed 9 2.1 3.0 96.4
Professor/teacher 11 2.6 3.6 100.0
Total 303 70.8 100.0

Missing  System 125 9.2

responses

Total 428 100.0

Source: Majed, 2017

Table 5. What do the social sciences mean to you?

100

B0

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

Percent

40—

207

] = [ ]

T T T T
Don't Know,/Doesn't Megative Judgment Descriptive Answer Positive Judgment
Mean Anything to Me

Source: Majed, 2017
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Out of 428 participants in the survey, 360 have answered this question while 68 respondents did
not provide answers to this question. Out of those who responded, 6.7% (or 24 respondents)
reported not knowing what the social sciences are; 1.7% (or 6 respondents) replied with negative
judgements about the social sciences; 83.9% (or 302 respondents) gave very descriptive answers
explaining what the social sciences are; and 7.8% (or 28 respondents) gave an answer with a

positive judgement on the social sciences.

What do the social sciences mean to you?

Valid 1. Don’t know/ don’t
mean anything to me
2. Negative judgment
3. Descriptive answer
4. Positive judgment
Total

Missing  System

Total
Source: Majed, 2017

Frequency

24

6
302
28
360
68
428

Percent

5.6

1.4
70.6
6.5
84.1
15.9
100.0

Table 6. Precise meaning of the social sciences

6a. The social sciences mean social work precisely

Frequency
Valid NO 170
NA 12
YES 246
Total 428

Source: Majed, 2017

Percent
39.7

57.5
100.0

Valid Percent

39.7
2.8
575
100.0

Cumulative
Valid Percent Percent
6.7 6.7
1.7 8.3
83.9 92.2
7.8 100.0

100.0

Cumulative Percent
39.7
42.5
100.0

When asked whether the social sciences means ‘social work’, the majority of the respondents
said yes (246 respondents out of 428; or 57.5%), while 39.7% (or 170 respondents) said no, and

12 respondents (or 2.8%) did not answer.
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Social sciences mean social work precisely
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Source: Majed, 2017

6b. The social sciences are concerned with human needs and ways to improve life

Frequency Percent Valid Percent Cumulative Percent

Valid NO 38 8.9 8.9 8.9
NA 9 2.1 2.1 11.0
YES 381 89.0 89.0 100.0
Total 428 100.0 100.0

Source: Majed, 2017

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

When asked whether the social sciences are concerned with human needs and ways to improve
life, the majority (89%) of the respondents said yes, while only 8.9% of respondents said no and
2.1% did not answer.
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Social sciences are concerned with human needs and ways to improve life

1007

80

60—
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20

Source: Majed, 2017

6¢. The social sciences rely on scientific methods like in chemistry, biology or physics

Frequency Percent  Valid Percent = Cumulative Percent

Valid NO 214 50.0 50.0 50.0
NA 13 3.0 3.0 53.0
YES 201 47.0 47.0 100.0
Total 428 100.0 100.0

Source: Majed, 2017

When asked whether the social sciences rely on scientific methods like chemistry, biology or

physics, the answers were dispersed. Half of the respondents (50%) said no, while 47% said yes.
The remaining 3% did not give an answer.



Social sciences rely on scientific methods like in chemistry, biology or
physics

50—
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30
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20—

10+
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Source: Majed, 2017

6d. The social sciences include a variety of fields that are concerned with human life and seriously
pursuing knowledge about human behavior and relationships.

Frequency Percent Valid Percent = Cumulative Percent

Valid NO 47 11.0 11.0 11.0
NA 9 2.1 2.1 13.1
YES 372 86.9 86.9 100.0
Total 428 100.0 100.0

Source: Majed, 2017

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

Most of the respondents (86.9%) agreed with the statement (paraphrased above) while only 11%
of the respondents disagreed with this statement. 2.1% did not answer the question.
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Table 7. Rami’s choice of a social science major

Responses Percent of Cases
N Percent

Rami’s social 1. Anthropology 264 12.3% 62.6%

sciences choice? 2. Demography 206 9.6% 48.8%
3. Sociology 379 17.7% 89.8%
4. Political science 205 9.6% 48.6%
5. Economics 201 9.4% 47.6%
6. Psychology 283 13.2% 67.1%
7. Urban studies 173 8.1% 41.0%
8. Civil engineering 26 1.2% 6.2%
9. General health 79 3.7% 18.7%
10. Health sciences 72 3.4% 17.1%
11. Gender studies 106 5.0% 25.1%
12. Human geography 147 6.9% 34.8%

Total 2141 100.0% 507.3%

Source: Majed, 2017

a. Dichotomy group tabulated at value 1.

When asked to choose a social science major for Rami, respondents were able to tick more than
one option from a list of majors. Therefore, the above table reports the results of a multiple-
response analysis. Most respondents 89.8% (or 379 respondents out of 428) chose sociology
followed by psychology (67.1%) and anthropology (62.6%). This was then followed by
demography (48.8%), political science (48.6%) and economics (47.6%). The major that was least
chosen was civil engineering (6.2%), probably because this is not viewed as a social science major.
Alternatively, the above table could be read through the shares of each major chosen relatively
to the total number of majors ticked in the survey. The 428 respondents who took the survey
have ticked 2,141 boxes for this question (approximately 5 options were ticked on average by
each respondent). Out of these 2,141 options, sociology came as a first option with 17.7%,
followed by psychology (13.2%) and anthropology (12.3%).
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Table 8. Salma’s career options

Responses Percent of
N Percent Cases
Salma's career 1. Coordinator for health awareness
options? campaigns 299 15.3% 56.6%
2. Adv'lsor in mterngﬂonal 137 9.4% 34.9%
organization for agriculture
3. TV producer 122 8.4% 31.1%
4. General director at a ministry 133 9.2% 33.9%
5. Economic expert 162 11.2% 41.3%
6. Human resources manager 165 11.4% 42.1%
7. Diplomatic attaché 123 8.5% 31.4%
8. F.’rogram.coordlnator at the 199 13.7% 50.8%
United Nations
9. Public sector employee 189 13.0% 48.2%
Total 1452 100.0% 370.4%

Source: Majed, 2017

a. Dichotomy group tabulated at value 1

When asked about Salma’s possible career options, a social science graduate, most of the
respondents believed that she could either work as a coordinator for a health awareness
campaign (56.6%) or as a program coordinator at the UN (50.8%) or as a public sector employee
(48.2%). The above table also reports the results of a multiple-response analysis.

P.S: No one answered that Salma could have a career as an executive manager in a marketing firm

Table 9. Will you choose a major in the social sciences?

Frequency Percent  Valid Percent ~ Cumulative Percent

Valid NO 313 73.1 73.1 73.1
YES 86 20.1 20.1 93.2
NA 29 6.8 6.8 100.0
Total 428 100.0 100.0

When asked whether they will choose a major in the social sciences, 73.1% of the respondents
said no; followed by 20.1% who said yes and 6.8% who did not answer.



Will you choose a major in social sciences?

&0
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20
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Source: Majed, 2017

Approximately 20 percent of all students asked said that they would choose a major
in the social sciences.

Table 10. Why did you answer with yes or no in the previous question?

Will you choose a major in the social sciences? Why?

Count
What is the reason of the answer with yes or no? Total
Not More The social No job Intereste
Interested in  interested sciences opportunities  din the
the social in other require in the social social
sciences fields memorizing sciences sciences
Will you NO 42 134 2 3 72 253
choose a YES 11 29 1 1 23 65
major in the NA
social 3 7 0 0 8 18
sciences?

Total 56 170 3 4 103 336
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The above results give a somehow confused image, suggesting that students may have not
necessarily understood the question correctly.

Out of the 253 students who reported not wanting to pursue a major in the social sciences, 42
said that they were not interested in the social sciences, 134 said that they were more interested
in other fields, 2 said that they don't want to major in the social sciences because it requires
memorization and 3 said that there are no job opportunities in the social sciences. There was one
group of 72 students that, despite answering that they would not pursue a social science degree,
still thought it was a field they were interested in.

Out of the 65 students who said that they would choose the social sciences, only 23 said that
their choice was made based interest in the field. The rest either said that they wer not interested
in the social sciences (11 respondents) or reported being more interested in other fields (29
respondents, many of them in fields related to literature or humanities), and 1 respondent said
that they chose the social sciences because it requires memorization while another said that s/he
would choose to major the social sciences even though there are no job opportunities. Here again
we see that the answers are not in line with the choices, which suggests that the question was
unclear.

A chi-square test was run in order to determine whether there is a statistically significant
association between the choice of major and the reasons reported for their choice. The chi-
square results yielded a p-value of 0.858 (>0.05), therefore it is not statistically significant. There
seems to be no relationship between the choice of major and the reported reasons for those
choices.

Table 11. Choice of major and family opinion

Count
What is the opinion of your family in your choice?
My family
doesn't My family My family
interfere with supportsmy  doesn't support
my choice choice my choice Total
Will you choose a NO 116 144 4 264
major in the social  YES 30 38 2 70
sciences? NA 10 9 0 19
Total 156 191 6 353

Source: Majed, 2017

Out of the 264 respondents who said that they won’t choose a major in the social sciences, 116
said that their families don’t interfere with their choice, 144 said that their families support their
choice of major and only 4 said that their families do not. The rest of the respondents who said
that they wouldn’t choose a major in the social sciences did not reply to the question regarding
their families’ opinions.



Out of the 70 respondents who said that they would choose a major in the social sciences, 30
said that their families do not interfere with their choice, 38 said that they have the support of
their families and only 2 said that their families don’t support their career choice. The rest (16
respondents) of those who said they would choose the social sciences (86 respondents in total)
did not answer the question about their families’ opinion.

In order to test whether there is a statistically significant association between the choice of major
and the family’s opinion, we ran a chi-square test. The results (p= 0.8388) showed that the
association was not statistically significant. Therefore, based on the available data, we cannot
assume that there is a relationship between the choice of major and the opinion of the family.

Table 12. Choice of major and opinion of professor

What is the opinion of your professor in your choice?
My professors | haven't My professors My professors

don'tinterfere  asked support my  don't support my

with my choice  them choice choice Total
Will you choosea NO 79 53 109 2 243
major in the social YES 21 17 27 3 68
sciences? NA 10 3 7 0 20
Total 110 73 143 5 331

Source: Majed, 2017

Out of the 243 respondents who said that they would not choose a major in the social sciences,
79 said that their teachers do not impact their choices, 53 said that they haven't asked their
teacher for their opinion, 109 said that their professors support their choices and only 2 said that
their professors do not support their choice. The rest of the respondents who said that they
wouldn’t choose a major in the social sciences did not reply to the question regarding the opinion
of their professors in their choice of major.

Out of the 68 respondents who said that they would choose a major in the social sciences, 21
said that their professors do not interfere with their choice, 17 psaid that they haven’t asked their
professors for their opinion, 27 said that they have the support of their professors and only 3 said
that their professors do not support their choice of major. The rest (18 respondents) of those
choosing a social science major (86 respondents in total) did not answer the question.

8 We are testing at a confidence level of 95%. Therefore, any p-value > 0.05 (i.e. 5%) will lead us to reject the
hypothesis that there is an association between the two variables. This means that based on the collected data,
we do not have enough evidence to establish a significant relationship between the variables under study.
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In order to test whether there is a statistically significant association between the choice of major
and the professors’ opinion, we ran a chi-square test. The results (p= 0.232° showed that the
association is not statistically significant. Therefore, based on the available data, we cannot assume
that there is a relationship between the choice of major and the opinion of the professors.

Table 13. Choice of major and opinion of friends and colleagues

Count
What is the opinion of your friends and colleagues
in your decision?
My friends My friends My friends don't
don'tinterfere support my support my

with my choice  choice choice NA Total
Will you choose a NO 89 121 26 3 239
major in the social YES 28 36 1 74
sciences? NA 6 4 1 0 11
Total 123 161 36 4 324

Source: Majed, 2017

Out of the 239 respondents who said that they would not choose a major in the social sciences,
89 said that their friends do not interfere with their choice, 121 said that their friends support
their choice and only 26 said that their friends don’t support their choice. Three respondents said
that they don’t know if their friends support their choice or not. The rest of the respondents who
said that they would not choose a major in the social sciences did not respond to this question.

Out of the 74 respondents who said that they would choose a social science major, 28 said that
their friends do not interfere with their choice, 36 said that they have the support of their friends
and 9 said that their friends do support their choice of major.

In order to test whether there is a statistically significant association between the choice of major
and the friends’ opinion, we ran a chi-square test. The results (p= 0.956°) showed that the
association is not statistically significant. Therefore, based on the available data, we cannot
assume that there is a relationship between the choice of major and the opinion of the friends.

9 We are testing at a confidence level of 95%. Therefore, any p-value > 0.05 (i.e. 5%) will lead us to reject the
hypothesis that there is an association between the two variables. This means that based on the collected data,
we do not have enough evidence to establish a significant relationship between the variables under study.

10\We are testing at a confidence level of 95%. Therefore, any p-value > 0.05 (i.e. 5%) will lead us to reject the
hypothesis that there is an association between the two variables. This means that based on the collected data,
we do not have enough evidence to establish a significant relationship between the variables under study.



Table 14. Perceptions of the social sciences amongst respondents

14a. Job opportunities in the social sciences are limited
Frequency  Percent  Valid Percent Cumulative

Percent

Valid Strongly Disagree 16 3.7 3.9 3.9
Disagree 41 9.6 10.0 13.9
Partly Disagree 38 8.9 9.2 23.1
Not Sure 108 25.2 26.3 49.4
Partly Agree 96 22.4 234 72.7
Agree 78 18.2 19.0 91.7
Strongly Agree 34 7.9 8.3 100.0
Total 411 96.0 100.0

Missing  System 17 4.0

Total 428 100.0

Source: Majed, 2017

When asked whether job opportunities in the social sciences are limited, around 23% of the
respondents disagreed (strongly, moderately or partly); while 26.3% reported not being sure
about the answer; and almost half of the respondents agreed that job opportunities are limited
in the social sciences (23.4% partly agreed, 19% agreed, and 8.3% strongly agreed). The results
indicate a general impression of jobs as limited in the social sciences.

Job opportunities in social sciences are limited
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14b. The Arab region is in need of the social sciences for a better future

Cumulative
Frequency  Percent  Valid Percent Percent

Valid Strongly disagree 5 1.2 1.2 1.2
Disagree 1 2 2 14
Partly disagree 5 1.2 1.2 2.7
Not sure 15 3.5 3.6 6.3
Partly agree 30 7.0 7.2 135
Agree 134 31.3 32.3 458
Strongly agree 225 52.6 54.2 100.0
Total 415 97.0 100.0

Missing ~ System 13 3.0

Total 428 100.0

Source: Majed, 2017

The vast majority of respondents agreed that the Arab region is in need of the social sciences for
a better future. Only 2.7% disagreed and 3.6% were not sure of their answer. The remaining
93.7% believed that the social sciences are crucial for a better future in the Arab world with 7.2%
partly agreeing, 32.3% agreeing and 54.2% strongly agreeing.

The Arab region is in need for social sciences for a better future
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14c. Jobs in the social sciences can provide decent living conditions

Frequency  Percent Valid Percent Cumulative Percent

Valid Strongly disagree 35 8.2 8.5 8.5
Disagree 79 18.5 19.1 27.6
Partly disagree 46 10.7 111 38.7
Not sure 101 23.6 24.5 63.2
Partly agree 89 20.8 21.5 84.7
Agree 43 10.0 104 95.2
Strongly agree 20 4.7 4.8 100.0
Total 413 96.5 100.0

Missing  System 15 35

Total 428 100.0

Source: Majed, 2017

Out of the 413 respondents who answered this question, 38.7% do not think that jobs in the
social sciences could provide decent living conditions; 24.5% said they were not sure about their
answers; and the rest said that social scientists could have a decent life with a job in their field.
However, 63.2% of the respondents either did not think that jobs in the social sciences paid well
enough for a good life or were not sure about the possibilities of having a decent life with a job
in the social sciences. This reflects a perception that the social sciences do not always guarantee
good and decent jobs.

Jobs in social sciences can provide decent living conditions
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14d. Teaching the social sciences is important in all fields of secondary school

Valid Strongly disagree
Disagree
Partly disagree
Not sure
Partly agree
Agree
Strongly agree
Total

Missing ~ System

Total

Source: Majed, 2017

16
13
16
31
56
143
131
406
22
428

3.7
3.0
3.7
7.2
13.1
334
30.6
94.9
51
100.0

3.9 3.9

3.2 7.1

3.9 111
7.6 18.7
13.8 32.5
35.2 67.7
32.3 100.0
100.0

The vast majority of respondents believed that teaching the social sciences is important in all
fields of secondary school. Only 11.1% disagreed and 7.6% reported not being sure whether or
not the social sciences are necessary for all secondary students.

Teaching social sciences is important in all fields of secondary school
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14e. Only medicine, law and engineering provide a respectable social status

Frequency Percent Valid Percent Cumulative Percent
Valid Strongly

T 69 16.1 16.7 16.7
Disagree 72 16.8 17.4 34.1
Partly disagree 48 11.2 11.6 45.7
Not sure 66 154 15.9 61.6
Partly agree 66 154 15.9 775
Agree 39 9.1 94 87.0
Strongly agree 54 12.6 13.0 100.0
Total 414 96.7 100.0

Missing  System 14 3.3

Total 428 100.0

Source: Majed, 2017

The results regarding the question on which majors provide respectable social statuses were
dispersed. While 45.7% of the respondents disagreed to the statement that ‘only medicine, law
and engineering provide a respectable social status’, 15.9% of the respondents were not sure of
their answer and 38.3% agreed with this statement (that only medicine, law and engineering
provide a respectable social status).

Only Medicine, Law and Engineering provide a respectable social status
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14f. Social science students are those who choose easy fields

Frequency Percent  Valid Percent Cumulative Percent
Valid Strongly

. 63 14.7 15.3 15.3

disagree
Disagree 74 17.3 18.0 33.3
Partly disagree 44 10.3 10.7 44.0
Not sure 85 19.9 20.7 64.7
Partly agree 72 16.8 175 82.2
Agree 43 10.0 10.5 92.7
Strongly agree 30 7.0 7.3 100.0
Total 411 96.0 100.0

Missing  System 17 4.0

Total 428 100.0

Source: Majed, 2017

Almost 35% of the respondents agreed that social science students are those who choose easy
fields of study. However, 44% of the respondents disagreed with this statement, indicating that
the social sciences are not necessarily chosen because they are easy, and around 21% of the
respondents reported not being sure about their answer (neither agreeing or disagreeing).

Social sciences students are those who chose easy fields
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Table 15. Adjectives linked to the social sciences

Responses
N Percent Percent of Cases
Adjectives linkedto 1. Good salary 146 12.8% 36.1%
the social sciences® 2. Important diploma 239 20.9% 59.2%
3. Unemployment 44 3.8% 10.9%
4. Easy major 134 11.7% 33.2%
5. Skills 205 17.9% 50.7%
6. Diversity 199 17.4% 49.3%
7. Promising future 176 15.4% 43.6%
Total 1143  100.0% 282.9%

a. Dichotomy group tabulated at value 1.
Source: Majed, 2017

When asked about the adjectives that come to mind when they think of the social sciences, 59.2%
ticked the box labelling a social science diploma as important, followed by 50.7% that ticked the box
labelled, ‘skills’; 49.6% ticked near ‘diversity’; and 43.6% ticked the ‘promising future’ box. Of the
respondents, 36.1% said that the social sciences are associated with good salaries; and 33.2% said
that the social sciences are associated with easy majors. These results are based on a multiple-
response analysis; hence, the total is 282.9% and not 100% unless we read the normed column.

Table 16. Give an example of someone you know who works in the social sciences

Is/he a successful person socially and professionally?

Cumulative
Frequency  Percent  Valid Percent Percent
Valid Don’t know anyone 112 26.2 44.4 44.4
SKSSCV;':S‘:TO”E 111 25.9 44.0 88.5
Know someone
unsuccessful 10 2.3 4.0 925
NA 19 4.4 7.5 100.0
Total 252 58.9 100.0
Missing System 176 411
Total 428 100.0

Out of 428 respondents to the survey, only 252 (or 58.9%) answered this question. Of those who
answered, 44.4% said that they did not know anyone in the social sciences, 44% said that they
know a socially and professionally successful social scientist, and only 4% reported knowing a
socially and professionally unsuccessful social scientist.

59



High School Perceptions of the Social Sciences in Beirut: A Pilot Study

60

Evaluation of the social and profesional success of a social scientist
known personally by the respondent
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Source: Majed, 2017

Table 17. What do you think is the attitude of society towards the social sciences?

Frequency = Percent  Valid Percent Cumulative Percent

Valid Positive 142 33.2 43.2 43.2
Negative 169 39.5 51.4 94.5
Don't know/NA 18 4.2 55 100.0
Total 329 76.9 100.0

Missing  System 99 231

Total 428 100.0

Out of the 329 respondents who answered this question, 51.4% considered that society views
the social sciences negatively, while 43.2% considered that society views the social sciences
positively and 4.2% reported not knowing what the attitude of society is towards the social
sciences.



What do you think is the attitude of society towards social sciences?
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Table 18. What do you think is the attitude of your family towards the social
sciences?

Frequency Percent Valid Percent Cumulative Percent

Valid Positive 176 41.1 57.9 57.9
Negative 93 21.7 30.6 88.5
Don't know/ NA 35 8.2 115 100.0
Total 304 71.0 100.0

Missing System 124 29.0

Total 428 100.0

Source: Majed, 2017

When asked about the attitude of their families towards the social sciences, 57.9% of the
respondents said it was a positive attitude, while 30.6% said it was negative and 11.5% reported
not knowing what the attitude of their families is towards the social sciences.
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What do you think is the attitude of your family towards social sciences
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Table 19. Did the documentary change your opinion towards the social sciences?

Frequency  Percent  Valid Percent  Cumulative Percent

Valid No 82 19.2 19.9 19.9
Yes 331 77.3 80.1 100.0
Total 413 96.5 100.0

Missing System 15 35

Total 428 100.0

Source: Majed, 2017

Out of the 413 respondents who answered this question, the majority (80.1%) reported that the
documentary changed their opinion towards the social sciences. Around 20% of the respondents
said that the documentary did not change their opinion towards the social sciences.



Did the documentary change your opinion towards social sciences?

100

a0

iy

Percent

40

204

No Yes

Source: Majed, 2017

Table 20. Did the documentary encourage you to choose the social sciences as a
discipline to study at university?

Frequency Percent  Valid Percent Cumulative Percent
Valid No 173 40.4 40.5 40.5
Yes 236 55.1 55.3 95.8
NA 18 4.2 4.2 100.0
Total 427 99.8 100.0
Missing  System 1 2
Total 428 100.0

Source: Majed, 2017

Out of the 427 respondents who answered this question, almost 55% said that the documentary
encouraged them to choose the social sciences as a major in university, while 40.5% said that the
documentary did not encourage them to go for a major in the social sciences.
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Table 21. Relationship between whether the documentary changed their opinion
and whether it encouraged them to choose the social sciences as a major

Did the documentary encourage you to choose the
social sciences as a discipline to study at university?

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

No Yes NA Total
Did the documentary No 68 13 1 82
change your opinion
towards the social Yes 102 216 12 330
sciences?
Total 170 229 13 412

Source: Majed, 2017

Out of the 82 respondents who said that the documentary did not change their opinion towards
the social sciences, 68 said that the documentary also did not encourage them to pursue a major
in the social sciences, while 13 said that the documentary did encourage them to go for a degree
in the social sciences (these are probably the ones who had already chosen the social sciences as
a major before watching the documentary). And only one respondent said that although s/he did
64 not change their opinion after watching the documentary, they are unsure whether or not they
will go for a degree in the social sciences.




Out of the 330 respondents who said that the documentary did change their opinion towards the
social sciences, the majority (216 respondents) also reported that the documentary encouraged
them to pursue a degree in the social sciences, while 102 respondents said they were not
encouraged to go for a degree in the social sciences.

The results yielded a significant relationship (p=0.000), suggesting that there is an association
between the documentary changing their perception of the social sciences and the probability of
them choosing a major in the social sciences. This suggests that the documentary had a positive
impact on the students and managed to change their perception of social sciences and encourage
them to choose social sciences as a major.

Table 22. Relationship between mother’s employment status and choice of the
social sciences as a major

Will you choose a major
in the social sciences?

NO YES NA Total

Mother's Mother doesn't 151 35 10 196
employment status ~ work

Mother works 70 27 10 107

Total 221 62 20 303

Source: Majed, 2017

Out of the 196 respondents who said that their mothers don’t work, 151 said that they won’t
choose a major in the social sciences while only 35 said they will go for a social science major,
and 10 said that they are not sure which major they will choose.

Out of the 107 respondents who said that their mothers work, 70 said that they won’t choose a
major in the social sciences while 27 said that they will.

In order to test whether there is a significant relationship between the employment status of the
mother and the choice of major of the student, we ran a chi-square test. The results suggested
that based on the available data there does not seem to be a significant relationship (p=0.082).
The employment status of the mother does not seem to affect the choice of major of the children.
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Table 23. Relationship between perception of the social sciences and change in
perception after watching the documentary

Did the documentary change your
opinion towards social sciences?

No Yes Total
Only medicine, law  Strongly disagree 8 58 66
and engineering Disagree 17 55 72
provide a Partly disagree 12 36 48
respectable social  Not sure 12 52 64
status Partly agree 8 53 61
Agree 12 26 38
Strongly agree 12 39 51

Total 81 319 400

Source: Majed, 2017

The above table reports the relationship between the perceptions of the social sciences before
and after watching the documentary. When asked whether only medicine, law and engineering
provide a respectable social status, out of the 150 respondents who agreed (61 partly agreed, 38
agreed and 51 strongly agreed), 118 reported changing their opinion towards the social sciences
after watching the documentary.

However, students who initially disagreed with this statement also reported changing their
opinion after watching the documentary. This does not necessarily mean that they developed
negative perceptions of the social sciences after the documentary, but, rather, that they changed
their opinion into probably even more positive ones.

Here again, the chi-square test did not yield significant results (p=0.160). This suggests that there
is no clear difference between those who agreed that only medicine; law and engineering provide
a respectable social status and those who did not agree with regards to changing one’s opinion
after watching the documentary. This is mainly due to the fact that most students reported
changing their opinion after the documentary, regardless of their perceptions prior to the
documentary.



Table 24. Relationship between perception of the social sciences and change in
opinion after watching the documentary

Did the documentary change your
opinion towards the social sciences?

No Yes Total

Social science Strongly disagree 14 95 109
students are usually Disagree 26 66 92
those who could Partly disagree 4 35 39
not go for other Not sure 17 61 78
majors for financial Partly agree 4 26 30
reasons Agree 6 18 24
Strongly agree 8 14 22

Total 79 315 394

Source: Majed, 2017

Out of the 76 respondents (30 partly agree; 24 agree; 22 strongly agree) who agreed that ‘social
science students are usually those who could not go for other majors for financial reasons’, 58
reported that the documentary changed their opinion towards the social sciences.

Out of the 240 respondents (109 strongly disagree; 92 disagree; 39 partly disagree) who
disagreed with the above statement, 196 reported changing their opinion after watching the
documentary. Here again, this result does not necessarily mean that they changed their opinion
to a negative one; but rather that they probably developed an even more positive perception of
the social sciences. Based on the data we have, it is difficult to provide further explanation since
the word ‘change’ could signify either positive or negative change.

The chi-square test statistically yielded significant results (p=0.022), suggesting that there is a
significant relationship between the perception that the social sciences target students who
cannot afford other majors and the change in opinion after watching the documentary.

Table 25. Relationship between choice of major before and after watching the
documentary

Did the documentary encourage you to
choose a major in the social sciences?

No Yes NA Total
Will you choose a NO 151 154 7 312
major in the social YES 14 64 8 86
sciences? NA 8 18 3 29
Total 173 236 18 427

Source: Majed, 2017
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Out of the 312 students who reported not choosing a major in the social sciences, 154 said that
the documentary encouraged them to do otherwise. This is an important indicator to show that
the documentary had a positive effect on students’ perceptions of the social sciences and their
choice of majors.

The chi-square test results also showed a statistically significant result (p= 0.000) suggesting that
the documentary encouraged many of the students who did not want a major in the social

sciences to choose a major in the field.

Table 26. Relationship between choice of major and sex

Sex
Male Female Total
Will you choose a major in the social sciences? NO 135 176 311
YES 35 51 86
NA 22 7 29
Total 192 234 426

Source: Majed, 2017

Out of the 311 respondents who reported not choosing a major in the social sciences, 176 were
females and 135 were males.

Out of the 86 respondents who reported choosing a major in the social sciences, 51 were females
and 35 were males.

Out of the 234 females in this survey, 176 reported not choosing a major in the social sciences
while 51 reported choosing a social science major and 7 reported not being sure about their
choice of major.

Out of the 192 males who participated in this survey question, 135 reported not wanting a major
in the social sciences, while 35 chose a social science major and 22 reported not being sure about
their choice yet.

A chi-square test was conducted in order to see whether there is a significant relationship
between the sex of the respondent and choice of major. The results showed a statistically
significant relationship (p=0.002) suggesting that females are more likely than males to choose a
social science major.



Table 27. Relationship between choice of major and school

School Name
lIm Hiba Jamil Lama Elias Zarina

School  School School School School  School Total
Will you NO 20 21 62 107 31 65 7 313
choose a YES 4 5 23 31 0 21 2 86
major in
the social NA 3 0 9 6 0 4 7 29
sciences?
Total 27 26 94 144 31 90 16 428

Source: Majed, 2017

The above table reports the number of students who will choose a major in the social sciences
based on their schools.

Out of the 27 students surveyed in lIm School, 20 said that they won’t choose a major in the social
sciences while only 4 reported wanting to choose a social science major, and 3 reported not being
sure of their choice.

Out of the 26 students surveyed in Hiba School, 21 said that they won’t choose a major in the
social sciences while only 5 reported wanting to choose a social science major.

Out of the 94 students surveyed in Jamil School, 62 said that they would not choose a major in
the social sciences while 23 reported wanting to choose a social science major. Nine students
reported not being sure of their choice.

Out of the 144 students surveyed in Lama School, 107 said that they would not choose a major
in social sciences while 31 reported wanting to choose a social science major. Six students
reported not being sure of their choice.

All the 31 students surveyed at the Elias School reported not wanting to choose a major in the
social sciences.

Out of the 90 students surveyed in Zarina School, 65 said that they won’t choose a major in the
social sciences while 21 reported wanting to choose a social science major. Four students
reported not being sure of their choice.

Finally, out of the 16 students surveyed in Thagafa School, 7 said that they won’t choose a major
in the social sciences while only 2 reported wanting to choose a social science major. Seven
students reported not being sure of their choice.
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To determine whether there is a relationship between schools and the choice of major, we ran a
chi-square test. The results showed a statistically significant relationship (p=0.000) suggesting that
there is a significant difference in the choice of major based on the school the students come from.

Table 28. Relationship between school and documentary effect on encouraging
choice of the social sciences

Did the documentary encourage you to
choose the social sciences as a
discipline to study at university?

NO NA YES Total
School [Im School 10 2 15 27
name Hiba School 11 1 14 26
Jamil School 30 10 54 94

Lama School 64 1 79 144
Elias School 21 0 10 31
Zarina School 34 3 53 90
Thagafa School 4 1 11 16

174 18 237 428

Out of the 27 students from Ilm School, 15 reported that the documentary encouraged them to
choose a major in the social sciences.

Out of the 26 students from Hiba School, 14 reported that the documentary encouraged them to
choose a major in the social sciences.

Out of the 94 students from Jamil School, 54 reported that the documentary encouraged them
to choose a major in the social sciences.

Out of the 144 students from Lama School, 79 reported that the documentary encouraged them
to choose a major in the social sciences.

Out of the 31 students from Elias School, 10 reported that the documentary encouraged them to
choose a major in the social sciences. Note that all 31 students had previously reported not
wanting to choose a major in the social sciences.

Out of the 90 students from Zarina School, 53 reported that the documentary encouraged them
to choose a major in the social sciences.

Finally, out of the 16 students from Thagafa School, 11 reported that the documentary
encouraged them to choose a major in the social sciences.



The chi-square results were found to be statistically significant (p=0.04), suggesting that there is
a significant relationship between the school and whether students were encouraged to choose
social science majors after watching the documentary.

Table 29. Relationship between choice of major and age

Age group
14-15yearsold 16-17 yearsold 18-20 years old Total
Will you choose a NO 111 175 23 309
major in the social ~ YES 19 52 11 82
sciences? NA 3 17 8 28
Total 133 244 42 419

Source: Majed, 2017

The above table reports the results of the choice of major by age-group. Out of the 133 students
who are aged between 14 and 15 years old, only 19 students (14.28%) reported wanting to choose
amajor in the social sciences. Out of the 244 students (21.31%) aged between 16 and 17 years old,
52 said that they want to choose a major in the social sciences. Finally, out of the 42 students
(26.19%) aged between 18 and 20 years old, 11 said that they will choose a social science major.

The chi square results showed a statistically significant (p=0.000) relationship between age and

choice of major. It seems that the older the students, the more likely they are to choose the social
sciences than younger students.

Table 30. Relationship between father’s job and choice of major

Father's job Total
Retired/  Unemployed Manual/  Professional /
passed away unskilled skilled
Will you choosea  NO 11 4 197 73 285
major in the social  YES 3 2 62 11 78
sciences? NA 3 0 14 6 23
Total 17 6 273 90 386

The above table shows the relationship between the choice of major of the student and his/her
father’s job.

Out of the 17 students whose fathers are either retired or have passed away, only 3 chose a social
science major.

Out of the 6 students whose fathers are unemployed, only 2 chose a social science major.

Out of the 273 students whose fathers have a manual/unskilled job, 62 reported wanting to
pursue a major in the social sciences.
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Out of the 90 students who said that their fathers have a professional/skilled job, only 11 reported
choosing a social science major.

We ran a chi-square test to check whether there is a significant relationship between the job of
the father and the student’s choice of major. The results showed that, based on the data
available, we are unable to establish a significant relationship (p= 0.130) between the father’s
employment and the choice of major. These two variables seem to be unrelated in this dataset.

Table 31. Relationship between grade level and choice of major

Will you choose a major in the social sciences?

NO YES NA Total

Class 10 140 45 12 197
11 6 2 0 8
11H 65 22 6 93
118 80 7 3 90
12SE 14 7 0 21
NA 3 3 4 10
Technical 5 0 4 9

Total 313 86 29 428

Source: Majed, 2017

Out of the 428 respondents, 197 reported being in Grade 10, 8 reported being in Grade 11, 93 in
Grade 11H, 90 in Grade 118, 21 in Grade 12SE, 9 in the technical school and 10 did not respond.
Out of the 197 students of Grade 10, 140 said they won’t choose the social sciences as a major
while 45 said that they will choose a social science major and 12 did not respond.

Out of the 8 students in Grade 11, 6 won'’t choose a social science major while 2 will go for a
major in the social sciences.

Out of the 93 students in Grade 11H, 65 won’t choose a social science major, while 22 will. Six
students did not reply to this question.

Out of the 90 students in Grade 118, 80 reported not wanting to choose a major in the social
sciences while 7 said they will go for a social science major and 3 did not respond.

Out of the 21 students in Grade 12SE, 14 won’t choose social science majors, while 7 students will.
Out of the 9 students in technical school, 5 won’t choose social sciences while 4 did not respond.
Out of the 10 students who did not declare their grade level, 3 won’t choose social science majors,

while another 3 reported wanting a social science major. Four students, who did not respond to
the question about their grade level, also did not answer the question about their choice of major.



We ran a chi-square test to see whether the relationship between grade level and choice of major
is statistically significant. The results showed that there is a significant relationship (p=0.000)
between grade level and choice of major.

Table 32. Relationship between grade level and change of attitude towards the social
sciences after activities

Did the activities change your opinion
towards the social sciences?

No Yes Total
Grade 10 39 153 192
11 1 6 7
11H 13 76 89
11S 26 62 88
12SE 2 18 20
NA 0 9 9
Technical 1 7 8
Total 82 331 413

Out of the 192 students from Grade 10 who responded to the question, 153 said that the
activities changed their opinion towards the social sciences while 39 students said that they
didn’t.

Out of the 7 students from Grade 11, 6 said that the activities changed their opinion towards the
social sciences while only 1 said that they didn’t.

Out of the 89 students in Grade 11H who responded to the survey, 76 said that the activities
changed their opinion towards the social sciences, while 13 said that they didn’t.

Out of the 88 students from Grade 11S who responded to the question, 62 said that the activities
did change their opinion towards the social sciences, and 26 said that they didn’t.

Out of the 29 students from Grade 12SE, 18 said that the activities changed their opinion towards
the social sciences, and 2 said that they didn’t.

All 9 students who did not declare their grade level said that the activities changed their opinion
towards the social sciences.

Out of the 9 students in the technical school, eight said that the activities changed their opinion
towards the social sciences.
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We ran a chi-square test to check whether there is a significant relationship between the grade
level of respondents and the change in attitude towards the social sciences after the activities.
The results showed that, based on the data available, we are unable to establish a significant
relationship (p=0.101).

Table 33. Relationship between grade level and effect of activities on
encouraging students to choose majors in the social sciences

Did the activities encourage you to choose the social
sciences as a discipline to study at university?

NO NA YES Total

Class 10 82 11 104 197
11 3 1 4 8
11H 36 2 55 93
11S 44 3 43 90
12SE 3 0 18 21
NA 3 0 7 10
Technical 3 1 5 9

Total 174 18 236 428

Source: Majed, 2017

Out of the 197 students from Grade 10 who responded to the question, 104 said that the
activities encouraged them to choose a major in the social sciences, while 82 students said that
they did not and 11 students did not reply.

Out of the 8 students from Grade 11, 4 said that the activities encouraged them to choose a major
in the social sciences while 3 said that the activities did not encourage them to do so, and only 1
did not reply.

Out of the 93 students in Grade 11H who responded to this survey question, 55 said that the
activities encouraged them to choose a major in the social sciences while 36 students said that
they didn’t and 2 did not reply.

Out of the 90 students from Grade 11S who responded to the question, 43 said that the activities
encouraged them to choose a major in the social sciences while 44 students said that they didn’t
and 3 did not reply. It seems that this grade section was the least affected by the activities in
terms of influencing their choice of major.

Out of the 21 students from Grade 12SE, 18 said that the activities encouraged them to choose
a major in the social sciences while 3 students said otherwise.

Out of the 10 students who did not declare their grade level, 7 said that the activities encouraged
them to choose a major in the social sciences while 3 students said that they didn’t.



Out of the 9 students in the technical school, 5 said that the activities encouraged them to choose
a major in the social sciences while 3 said that they didn’t and 1 did not reply.

We ran a chi-square test to check whether there is a significant relationship between the grade
level of respondents and the effect of the activities on encouraging them to choose majors in the
social sciences. The results showed that, based on the data available, we are unable to establish
a significant relationship (p= 0.332).

Table 34. Relationship between previous understanding of the social sciences and
effect of activities on encouraging choice of the social sciences as a major

Did the activities encourage you to choose
the social sciences as a discipline to study

at university?
NO NA YES Total

What do the  Don't Know/
social sciences doesn’t mean 11 3 10 24
mean to you? anything to me

Negative judgment 3 0 3 6

Descriptive answer 111 10 181 302

Positive judgment 14 2 12 28
Total 139 15 206 360

Source: Majed, 2017

Out of the 24 students who said that they don’t know what the social sciences are (or that it
doesn’t mean anything to them), 10 said that the activities encouraged them to choose a major
in the social sciences while 11 students said otherwise and 3 did not reply.

Out of the 6 students who had a negative attitude towards the social sciences prior to the activities, 3
said that the activities encouraged them to choose a major in the social sciences and 3 said that they
didn’t.

Out of the 302 students who were able to describe what the social sciences are, 181 said that the
activities encouraged them to choose a major in the social sciences while 111 said that they didn’t
and 10 did not reply.

Out of the 28 students who had a positive attitude towards the social sciences, 12 said that the
activities encouraged them to choose a major in the social sciences while 14 said that the didn’t
and 2 did not reply.

We ran a chi-square test to check whether there is a significant relationship between previous
understandings of the social sciences and the effect of activities on encouraging the choice of the
social sciences as a major. The results showed that, based on the data available, we are unable
to establish a significant relationship (p=0.360).
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Table 35. Relationship between previous understandings of the social sciences and
effect of activities on changing attitude towards the social sciences

Did the activities change your Total

opinion towards the social
sciences?
No Yes
What do the social Don't know /
sciences mean to you? doesn’t mean 7 17 24
anything to me
Negative judgment 1 5 6
Descriptive answer 51 241 292
Positive judgment 9 18 27
Total 68 281 349

Source: Majed, 2017

Out of the 24 students who said that they don’t know what the social sciences are (or that it
doesn’t mean anything to them), 17 said that the activities changed their attitude towards the
social sciences, while 7 said that they didn’t.

Out of the 6 students that had a negative attitude towards the social sciences prior to the
activities, 5 said that the activities changed their attitude towards the social sciences, while 1 said
that they didn’t.

Out of the 292 students who were able to describe what the social sciences are, 241 said that the
activities changed their attitude towards the social sciences, while 51 students said that they didn’t.

Out of the 27 students who had a positive attitude towards the social sciences, 18 said that the
activities changed their attitude towards the social sciences, while 9 said that they didn’t.

We ran a chi-square test to check whether there is a significant relationship between previous
understandings of the social sciences and the changing attitude towards the social sciences. The
results showed that, based on the data available, we are unable to establish a statistically
significant relationship (p=0.137).



Table 36. Relationship between interest in the social sciences and choice of major
based on family opinion

What is the opinion of your family
and does it affect your decision?

My family My family

doesn'tinterfere  supportsmy My family doesn't

with my choice choice support my choice Total
Having expressed an 115 137 2 254
interest in the social NO 29 39 3 71
sciences, will you choose  YES 10 11 1 22
it as a major? NA 2 4 0 6
Total 156 191 6 353

Out of those who have answered that they have an interest in the social sciences but will not choose
a major in the field (they are 74 in total, but only 71 answered the question concerned with the
opinion of their families), 29 said that their families don’t interfere with their choices, while 39 said
that their families support their choice. And 3 said that their families don’t support their choice.

Of those who expressed an interest in the social sciences and who said that they will choose a
major in the field, 10 said that their families don’t interfere with their choices, 11 said that their
families support their choice and only 1 said that his/her family doesn't support their choice.

Of those who expressed an interest in the social sciences but said that they are not decided about
their major, 2 said that their families don’t interfere with their choices, and 4 said that their
families support their choice. We ran a chi-square test to check whether there is a significant
relationship between the choice of a major in the social sciences and the opinion of the family.
The results showed that, based on the data available, we are unable to establish a statistically
significant relationship (p=0.454).

Table 37. Relationship between interest in the social sciences and choice of
major based on professor’s opinion

What is the opinion of your professor
and does it affect your decision?

My professors My professors My professors

don'tinterfere | haven't supportmy  don't support my

with my choice asked them choice choice Total
Having expressed 7 63 97 3 240
an interest in the NO 21 8 32 1 62
social sciences, will  YES 9 1 11 1 22
you choose it as a
major? NA 3 1 3 0 7
Total 110 73 143 5 331

Source: Majed, 2017
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Of those who answered that they have an interest in the social sciences but will not choose a
major in the field (they are 74 in total, but only 62 answered the question about the opinion of
their professors), 21 said that their professors don’t interfere with their choices, 8 said that they
haven’t asked them, 32 said that their professors support their choice and 1 said that his/her
professor doesn't support his/her choice.

Of those who expressed an interest in the social sciences and who said that they will choose a
major in the field, 9 said that their professors don’t interfere with their choices, 1 said that s/he
hasn’'t asked the professor, 11 said that their professors support their choice and 1 said that
his/her professor doesn't support his/her choice.

Of those who expressed an interest in the social sciences but said that they are not decided about
their major, 3 said that their professors don’t interfere with their choices, 1 said that he/she
hasn’t asked his/her professor, and 3 said that their professors support their choice.

We ran a chi-square test to check whether there is a significant relationship between the choice
of a major in the social sciences and the opinion of the respondent’s professor. The results
showed that, based on the data available, we are unable to establish a statistically significant
relationship (p=0.246).

Table 38. Relationship between interest in the social sciences and choice of
major based on friends’ opinion

What is the opinion of your friends and colleagues,
and does it affect your decision?

My friends My friends My friends
don'tinterfere  supportmy  don't support

with my choice choice my choice NA Total
Having expressed 99 116 30 3 248
an interest in the NO 16 29 6 1 52
social sciences, will YES 6 15 0 0 21
you choose it as a
major NA 2 1 0 0 3
Total 123 161 36 4 324

Source: Majed, 2017

Of those who have answered that they have an interest in the social sciences but will not choose
a major in the field (they are 74 in total, but only 52 answered the question concerning their
friends’ opinion), 16 said that their friends don't interfere with their choices, 29 said that their
friends support their choice, 6 said that their friends don't support their choice and one said that
s/he doesn’t know.

Of those who expressed an interest in the social sciences and who said that they will choose it as
a major, 6 said that their friends don’t interfere with their choices and 15 said that their friends
support their choice.



Of those who expressed an interest in the social sciences but said that they are not decided on
their major yet, 2 said that their friends don’t interfere with their choices and 1 said that his/her
friends support his/her choice.

We ran a chi-square test to check whether there is a significant relationship between the choice
of a major in the social sciences and the opinion of the respondent’s friends. The results showed
that, based on the data available, we are unable to establish a statistically significant relationship
(p=0.489).

Table 39. Father’s job by school

School Name

lIm Hiba Jamil Lama Elias  Zarina Thagafa

School  School School School  School School  School
Father's Passed away 0 1 2 4 0 0 1
job Works abroad 0 0 2 1 0 1 0
Retired 0 0 3 2 0 0 0
Unemployed 0 3 0 2 0 1 0
Manual/unskilled 6 13 39 55 3 34 5
;:i(l)lf:;s'o”a'/ 6 0 5 2 1 5 0
Employee 0 2 14 30 3 15 3
?er:;zi security 3 15 17 6 9 0
Journalist 0 1 0 1 0 1 0
Doctor 0 0 0 0 1 2 0
Engineer 4 0 1 5 5 4 0

Businessman/

self-employed > 0 9 10 10 ! 2
Lawyer 0 0 0 0 0 1 0
Professor/teacher 0 0 1 1 0 0 0
Total 22 23 91 130 29 80 11

Source: Majed, 2017
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Table 40. Mother’s job by school

= School Name
= lIm  Hiba  Jamil Lama Elias  Zarina Thagafa Total
4"’_, School School School School School School  School
= Mother's Retired 0 1 0 0 0 0 0 1
2 job Unemployed 4 23 33 67 14 45 9 195
.. /
= Manual 0 0 11 18 0 8 1 38
3 unskilled
‘o Professional
@ rofessional/ 0o o0 6 3 1 2 0 12
= skilled
‘" Employee 1 0 8 15 1 1 0 26
Q o

Army/
= rmy/security 0 4 0 0 0 0 4
o sector
7 Doctor 1 0 0 0 1 1 0 3
© Engineer 2 0 2 0 0 0 4
o Busi If-
S usiness/se 1 0 5 5 1 0 0 9
v employed
()
< Professor/ 3 0 3 ) 1 ’ 0 1
o teacher
8 Total 10 26 67 112 19 59 10 303
c . .
o Source: Majed, 2017
.g_
) A clear majority of the students’ mothers were not formally employed (64 percent). No mothers
o were employed as manual or unskilled laborers in the private schools, although it was the most
,§_’ common category of work for employed mothers in the public schools. While questionnaires
5 often determine unemployment according to whether or not they are searching for a job, this
o questionnaire does not.
S
v . .
= Table 41. What do the Social Sciences mean to you? (by school)
[N
T School Name Total

lIm Hiba Jamil Lama Elias Zarina Thagafa
School School School  School  School  School School

Whatdo Don't Know /
the social doesn’t mean 0 3 10 1 3 5 2 24
sciences  anything to me
meanto  Negative

Jou? udoment 2 1 0 2 0 1 0 6
Doz 18 17 63 119 20 61 4 302
answer
Positive
30 iudgment 1 2 4 13 0 7 1 28
Total 21 23 | 77 | 135 || 23 74 7 360

Source: Majed, 2017




Table 42. What do the social sciences mean to you? (by sex)

Sex
Male Female Total
What do the social Don't Know/doesn’t mean 17 7 24
sciencesmeanto  anything to me
you? Negative judgment 2 4 6
Descriptive answer 125 176 301
Positive judgment 5 23 28
Total 149 210 359
Source: Majed, 2017
Table 43. What do the social sciences mean to you? (by grade)
Class Total
10 11 11H 11S 12SE NA Technical
Whatdo Don't Know/
the social doesn'tmean 13 1 2 6 0 2 0 24
sciences  anything to me
meanto  Negative
. 1 4 1
you? judgment 0 0 0 0 6
Descriptive 159 5 74 60 19 3 2 302
answer
Positive w | 6 ez || 2 | o 1 28
judgment
Total 163 7 79 81 21 6 3 360

Source: Majed, 2017

Table 44. Do the social sciences precisely signify social work? (by school)

School Name Total
IIm Hiba Jamil Lama Elias  Zarina Thagafa
School  School School School School School  School
Do the social No 11 11 36 71 13 28 0 170
sciences NA 0 0 1 3 1 4 3 12
precisely
signify social YES 16 15 57 70 17 58 13 246
work?
Total 27 26 94 144 31 90 16 428

Source: Majed, 2017
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Over 50 percent of the students in lIm School (59.2 percent) and Elias school (54.8 percent)

understood the term social sciences to mean ‘social work.



In the public schools, between 31-49 percent of students felt that the social sciences was another
term for social work:

Hiba School: 11//26=42.3 percent

Jamil School: 36/94= 38.2 percent

Lama School: 71/144= 49 percent

Zarina School: 29/90= 31.1 percent

Table 45. Agreement with the Statement: Do the social sciences precisely signify
social work? (by sex)

Sex
Male Female Total
Do the social sciences precisely signify social No 59 109 168
work? NA 8 4 12
YES 125 121 246
Total 192 234 426
Source: Majed, 2017
NO M: 30.7% F 46.5% Yes M 65.1% F 51.7%

Table 46. Agreement with the Statement: Do the social sciences precisely signify
social work? (by grade)

Class
10 11 11H 11S 12SE NA Technical Total
Do the social No 85 3 40 34 8 0 0 170
sciences NA 3 0 1 4 1 0 3 12
Egiglss\ll);igmfy YES 109 5 52 52 12 10 6 246
Total 197 8 93 90 21 10 9 428

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

Source: Majed, 2017
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Table 47. Agreement with the Statement: The social sciences are concerned with human
needs and ways to improve life (by school name)

The social NO
sciences are NA
concerned with
human needs
and ways to
improve life
Total

Source: Majed, 2017

YES

Ilm School: Yes 88.8%
Elias School: Yes 74.1

Private —

School Name
lIm Hiba Jamil Lama Elias Zarina
School  School School School School  School
2 3 6 15 6 6
1 1 2 1 2 2

24 22 86 128 23 82

27 26 94 144 31 90

No = 8.3%
No =19.3%

Total
Thagafa
School
0 38
0 9
16 381
16 428

Table 48. Agreement with the Statement: The social sciences are concerned with human
needs and ways to improve life (by sex)

The social sciences
are concerned with
human needs and
ways to improve life

Total
Source: Majed, 2017

Sex Total
Male Female
NO 18 20 38
NA 4 5 9
YES 170 209 379
192 234 426

Table 49. Agreement with the Statement: The social sciences are concerned with human
needs and ways to improve life (by grade)

The social NO
sciences are NA
concerned with
human needs
and ways to
improve life
Total

Source: Majed, 2017

YES

Class
10 11 11H 11S 12SE
19 2 8 9 0 0
2 1 2 4 0 0

176 5 83 77 21 10

197 8 93 90 21 10

NA Technical Total

38
9

381

428
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Table 50. The social sciences rely on scientific methods like in chemistry, biology

or physics (by school)

The social NO
sciencesrelyon  NA
scientific methods

like in chemistry,  YES
biology or physics

Total
Source: Majed, 2017

lIm

School

12
0

15

27

Total
Hiba Jamil Lama Elias Zarina  Thagafa
School  School School School  School  School
10 41 84 9 50 8 214
1 4 3 1 1 3 13
15 49 57 21 39 5 201

26 94 144 31 90 16 428

Table 51. The social sciences rely on scientific methods like in chemistry, biology

or physics (by sex)

The social sciences rely on
scientific methods like in

chemistry, biology or physics

Total
Source: Majed, 2017

Sex
Male Female Total
NO 80 133 213
NA 7 6 13
YES 105 95 200
192 234 426

Table 52. The social sciences rely on scientific methods like in chemistry, biology

or physic (by grade)

The social NO
sciencesrelyon  NA
scientific methods

like in chemistry,  YES
biology or physics

Total

10
104

88

197

Class Total
11 11H 11S 12SE NA Technical
5 47 34 14 6 4 214
0 2 3 0 0 3 13
3 44 53 7 4 2 201
8 93 90 21 10 9 428



Table 53. The social sciences include a variety of fields that are concerned with
human life and understanding of how to get serious knowledge in addition to
understand human behavior and relationships (by school)

lIm Hiba
School  School

NO 3 6
NA 0 0
YES 24 20

The social
sciences include a
variety of fields
that are
concerned with
human life and
understanding of
how to get
serious
knowledge in
addition to
understanding
human behavior
and relationships
Total

Source: Majed, 2017

27 26

Jamil
School

9
2
83

94

School Name
Lama Elias
School School
16 2
3 1
125 28
144 31

Total
Zarina  Thagafa
School  School
10 1 47
2 1 9
78 14 372
90 16 428

Table 54. The social sciences include a variety of fields that are concerned with
human life and understanding of how to get serious knowledge in addition to
understanding human behavior and relationships (by sex)

The social sciences include a variety of fields

that are concerned with human life and
understanding of how to get serious
knowledge in addition to understanding
human behavior and relationships
Total
Source: Majed, 2017

Male
NO 27
NA 5
YES 160

192

Sex

Female Total
20 47
4 9
210 370
234 426
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Table 55. The social sciences include a variety of fields that are concerned with
human life and understanding of how to get serious knowledge in addition to
understanding human behavior and relationships (by grade)

The social sciences NO
include a variety of NA
fields that are YES
concerned with

human life and
understanding of

how to get serious
knowledge in

addition to

understanding

human behavior and
relationships

Total
Source: Majed, 2017

Class Total
11 11H 11S 12SE NA Technical
1 7 10 0 1 0 47
0 0 2 0 0 1 9
163 7 86 78 21 9 8 372
197 8 93 90 21 10 9 428

Table 56. Will you choose a major in the social sciences? (by grade)

lIm

School

Will you choose  NO 20
amajorinthe  YES 4
social sciences? NA 3
Total 27
Source: Majed, 2017

School Name Total
Hiba Jamil Lama Elias Zarina Thagafa [ 1
School School  School  School  School School
21 62 107 31 65 7 313
5 23 31 0 21 2 86
0 9 6 0 4 7 29
26 94 144 31 90 16 428

Table 57. Will you choose a major in the social sciences? (by sex)

Will you choose a major in the
social sciences

Total
Source: Majed, 2017

Sex
Male Female Total
NO 135 176 311
YES 35 51 86
NA 22 7 29
192 234 426



Table 58. Will you choose a major in the social sciences? (by grade)

Will you choose
a major in the
social sciences?

Total
Source: Majed, 2017

NO
YES
NA

10
140
45
12
197

Table 59. Job opportunities in the social sciences are limited (by school)

Job
opportunities
in the social
sciences are
limited

Total
Source: Majed, 2017

Strongly
disagree
Disagree
partly
Disagree
Not sure
Partly
agree
Agree
Strongly
agree

lIm

2
1

o o

27

Table 60. Job opportunities in the social sciences are limited (by sex)

Job opportunities in the social
sciences are limited

Total
Source: Majed, 2017

Class Total
11 11H 11S  12SE  NA  Technical
6 65 80 14 3 5 313
2 22 7 7 3 0 86
0 6 3 0 4 4 29
8 93 90 21 10 9 428
School Name Total
Hiba Jamil Lama Elias Zarina  Thaqgafa
School School School School School School  School
1 5 4 0 3 1 16
3 7 18 3 5 4 41
0 4 13 2 12 1 38
5 23 46 6 19 0 108
6 20 38 8 18 3 96
6 22 14 9 20 3 78
4 10 8 2 8 0 34
25 91 141 30 85 12 411
Sex
Male Female Total
Strongly disagree 8 8 16
Disagree 12 29 41
Partly disagree 10 28 38
Not sure 36 71 107
Partly agree 43 53 96
Agree 49 29 78
Strongly agree 21 12 33
179 230 409
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Table 61. Job opportunities in the social sciences are limited (by grade)

Class Total
10 11 11H 11S 12SE NA Technical

Job Strongly disagree 8 0 0 6 1 1 0 16
opportuniti  Disagree 8 1 10 5 2 2 3 41
esinthe  Ppartly disagree 12 2 16 5 2 0 1 38
social Not sure 63 1 22 19 3 0 0 108
SCIENCES partly agree 42 1 18 27 5 2 1 96
are limited 500 W | 2 | 6| 2| & | 4 2 78

Strongly agree 16 1 11 6 0 0 0 34
Total 190 8 92 89 19 6 7 411

Source: Majed, 2017

Table 62. The Arab region needs the social sciences for a better future (by school)

School Name Total
lIm Hiba Jamil Lama Elias Zarina  Thagafa
School School School School School School  School
Thg Arab SFroneg 0 1 1 0 1 1 1 5
region needs disagree
the social Disagree 0 0 1 0 0 0 0 1
sciences for  partly disagree 0 0 1 2 1 1 0 5
a better Not sure 0 1 4 6 2 2 0 15
future Partly agree 3 0 8 9 3 7 0 30
Agree 11 10 26 53 9 21 4 134
Strongly agree 13 13 51 73 13 53 9 225
Total 27 25 92 143 29 85 14 415

Source: Majed, 2017

Table 63. The Arab region needs the social sciences for a better future (by sex)

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

Sex Total
Male Female

The Arab region needs Strongly disagree 3 2 5

the social sciences for a Disagree 1 0 1

better future Partly disagree 3 2 5

Not sure 6 9 15

Partly agree 17 13 30
Agree 48 85 133
Strongly agree 103 121 224
88 Total 181 232 413

Source: Majed, 2017




Table 64. The Arab region needs social sciences for a better future (by grade)

The Arab Strongly

Class

10 11 11H 11S

. . 2 0 0
region needs disagree

the social Disagree 1 0 0

sciences for  partly disagree 5 0 0

a better Not sure 6 0 3

future Partly agree 9 0 6

Agree 60 3 34

Strongly agree 110 5 49

Total 193 8 92

Source: Majed, 2017

2

0

0

6
14
29
37
88

12SE

NA Technical
1 0
0 0
0 0
0 0
0 0
1 4
6 4
8 8

Total

15
30
134
225
415

Table 65. Jobs in the social sciences can provide decent living conditions (by school)

lIm
Scho
Jobsinthe  Strongly 1
social disagree
sciences can  Disagree 2
provide Partly
decent living disagree g
conditions Not sure 12
Partly 6
agree
Agree 4
Strongly
agree
Total 26

Source: Majed, 2017

ol

Hiba Jamil
School  School

1
6
5
4
6
3
0

25

11
11
6
25
15
17
7
92

School Name
Lama Elias  Zarina
School  School ~ School
10 3 5
35 5 17
22 4 9
35 8 14
23 8 27
10 2 7
5 0 7
140 30 86

Total
Thagafa
School

4 35
3 79
0 46
3 101
4 89
0 43
0 20
14 413

Table 66. Jobs in the social sciences can provide decent living conditions (by sex)

Jobs in the social sciences can
provide decent living conditions

Total
Source: Majed, 2017

Strongly disagree

Disagree

Partly disagree

Not sure
Partly agree
Agree

Strongly agree

Male

19
30
16
35
42
28
13
183

Sex

Female

16
48
30
66
46
15
7

228

Total

35

78

46

101

88

43

o 89
411



Table 67. Jobs in the social sciences can provide decent living conditions (by grade)

Class Total
10 11 11H 11S 12SE NA Technical
L 4 0 8 8 1 3 1 35
social sciences disagree
can provide Disagree 3% 2 16 20 3 1 2 79
decentliving  partly disagree 22 0 12 10 1 1 0 46
conditions Not sure 46 2 28 19 3 0 3 101
Partly agree 37 1 15 21 10 3 2 89
Agree 22 2 11 8 0 0 0 43
Stronglyagree 13 1 3 2 1 0 0 20
Total 189 8 93 88 19 8 8 413

Source: Majed, 2017

Table 68. Teaching the social sciences is important in all fields of secondary school

(by school)
School Name Total
lIm Hiba Jamil Lama Elias Zarina  Thaqgafa
School  School School School School School  School
Tea_chlng the SFroneg 1 3 4 4 1 2 1 16
social disagree
sciencesis  Disagree 3 0 1 2 0 6 1 13
importantin  partly disagree 2 0 3 4 3 4 0 16
allfields of  Not sure 1 2 8 11 4 5 0 31
secondary  parily agree 5 2 12 16 5 13 3 56
school Agree 5 | | 2 | e | W | 25 6 143
Strongly agree 9 8 40 43 3 25 3 131
Total 26 25 93 141 27 80 14 406

Source: Majed, 2017

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

Table 69. Teaching the social sciences is important in all fields of secondary school

(by sex)
Sex
Male Female Total
Teaching the social sciences is Strongly disagree 9 7 16
important in all fields of secondary Disagree 7 6 13
school Partly disagree 7 9 16
Not sure 14 16 30
Partly agree 26 30 56
90 Agree 55 87 142
Strongly agree 61 70 131
Total 179 225 404

Source: Majed, 2017



Table 70. Teaching the social sciences is important in all fields of secondary school (by

grade)

Teaching
the social
sciences is
important
in all fields
of
secondary
school

Total

Strongly
disagree
Disagree
Partly
disagree
Not sure
Partly agree
Agree
Strongly
agree

Source: Majed, 2017

10

15
21
76

54

186

11
0

N N O

w

11H
1
2
1

11
15
28

34
92

Grade

11S
8
2
8

5
14
23

27
87

Total

12SE NA Technical

0 1
1 0
0 0
0 0
1 1
8 2
9 3
19 7

0

16
13
16

31
56
143

131
406

Table 71. Social science students are usually those who could not go for other
majors due to financial reasons (by school)

Social science  Strongly

students are
usually those

disagree
Disagree

who could not  partly

go for other disagree
majorsdue to Nt sure
financial Partly
reasons agree
Agree
Strongly
agree
Total

Source: Majed, 2017

lIm

School

9
7

26

Hiba
School

5
6

25

Jamil
School

29
11
12
16
12
5
5
90

School Name
Lama Elias  Zarina
School  School  School
39 6 23
36 11 24
13 3 5
36 4 12
6 3 5
4 1 9
4 2 7
138 30 85

Total
Thagafa
School

1 112

1 96

1 40

4 80

2 31

2 24

2 24
13 407

91



Table 72. Social science students are usually those who could not go for other
majors due to financial reasons (by sex)

Sex

Male Female Total

Social science students are  Strongly disagree 48 62 110
usually those who could not  Disagree 33 63 96
go for other majors due to  Ppartly disagree 14 26 40
financial reasons Not sure 30 50 30
Partly agree 22 9 31
Agree 16 8 24
Strongly agree 17 7 24

Total 180 225 405

Source: Majed, 2017

Table 73. Social science students are usually those who could not go for other
majors due to financial reasons (by grade)

Class
10 11 11H 11S  12SE  NA  Technical Total
Social science  Strongly

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

) 54 2 22 28 4 2 0 112
studentsare  disagree
usually those  Disagree 44 1 24 21 5 0 1 96
who could not  pgrt|
o for other disag'ree 6 1 14 7 10 1 40
majors due to  Not sure 39 0 21 14 2 1 3 80
financial Partlyagree 19 1 3 3 3 2 0 31
reasons Agree 8 0 2 9 3 2 0 24
Strongly 7l el & | s 10 2 24
agree
Total 187 8 92 87 19 7 7 407

Source: Majed, 2017
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Table 74. Only medicine, law and engineering provide a respectable social status (by
school)

School Name Total
lIm Hiba Jamil Lama Elias  Zarina Thagafa
School School School School School School School
Only Strongly 5 0 13 26 4 18 3 69
medicine,  disagree
law and Disagree 5 3 11 35 1 15 2 72
engineering Ppartl
orovide a disa;’ree 5 4 9 | @z | 2 6 1 48
respectable Not sure 3 6 13 18 8 16 2 66
social Partly agree 2 2 21 20 6 15 0 66
AL Agree 1 4 11 9 5 8 1 39
Strongly 5 6 | 15 13 4 7 4 54
agree
Total 26 25 93 142 30 85 13 414

Source: Majed, 2017

Private: In the private schools of lIm and Elias just under 50 percent did not clearly agree or
disagree as to whether or not ‘only medicine, law and engineering provided a reputable social
status.

(Ilm school, Strongly disagree/Disagree: 10/26 = 38.4percent Strongly Agree/Agree = 6/26 = 23
percent;

Elias School; Strongly disagree/Disagree: 5/30 = 17 percent; Strongly Agree/Agree: 9/30 = 30
percent with a high NS: 8)

In the public schools, about 40 percent of the students disagreed with this statement that implied
prestige to only be associated with medicine, law and engineering.:

(Hiba School: Strongly disagree/Disagree: 10/25 = 40 %,; Strongly Agree/Agree: 3/25 = 12 percent
Lama School: Strongly disagree/Disagree: 61/142 = 43%; Strongly Agree/Agree: 22/142= 15
percent)
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Table 75. Only medicine, law and engineering provide a respectable social status (by

sex)
Sex
Male Female Total
Only medicine, law and Strongly disagree 24 44 68
engineering provide a Disagree 25 47 72
respectable social status Partly disagree 19 29 48
Not sure 31 35 66
Partly agree 35 31 66
Agree 18 20 38
Strongly agree 31 23 54
Total 183 229 412

Source: Majed, 2017

Twenty-seven percent (49/183) of the males surveyed strongly disagreed with the statement that
‘Only medicine, law and engineering provide a respectable social status.” 40 percent (91/229) of
the women disagreed with this statement. (MH)

Table 76. Only medicine, law and engineering provide a respectable social status (by grade)

Class Total
10 11 11H 11S 12SE NA Technical
Only Strongly

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

. . 25 0 22 13 6 1 2 69
medicine, disagree
law and Disagree 35 0 22 11 1 2 1 72
engineering  partly
provide a ez 22 1 10 13 1 1 0 48
respectable  Not sure 3% 1 9 16 3 1 1 66
social status  parlyagree 31 2 16 11 6 0 0 66
Agree 17 0 7 13 1 0 1 39
[
strongly w4l | = | a| s 2 54
agree
Total 191 8 92 89 19 8 7 414

Source: Majed, 2017

Thirty-one percent of 10t graders 48 percent of 11t graders in the Humanities do not agree that
only medicine, law and engineering provide a respectable social status.

94 Only 27 percent of the students enrolled in the 11" grade sciences track strongly
disagree/disagree with this statement, which is approximately equal to the number that strongly
agree/agree with this statement in this grade/track.




Table 77. Social science students are those who choose easy fields (by school)

Social Strongly
science disagree
students are  Disagree
those who Partly

choose easy disagree

fields Not sure
Partly agree
Agree
Strongly
agree

Total

Source: Majed, 2017

lIm

School  School

5
5

N O B

25

Hiba

3
7

N

o oD

25

Jamil
School

16
13
4

21
16
16

5
91

School Name
Lama Elias Zarina
School  School School
26 4 8
28 4 14
20 2 12
34 5 16
16 9 19
14 1 9
4 5 7
142 30 85

Thagafa

School

1
3

= =W

13

Total

63
74
44

85
72
43

30
411

For the most part, there was a high degree of uncertainty amongst the students around this
statement. All in all, 35 percent (147/411) disagreed with the statement that the social sciences
were chosen as majors because they were easy. Around 20 percent agreed and the rest were
relatively unsure. Those leaning towards disagreement however represented a much higher
proportion across all schools. (MH).

Table 78. Social science students are those who choose easy fields (by sex)

Social science students are
those who choose easy fields

Total
Source: Majed, 2017

Strongly disagree
Disagree
Partly disagree
Not sure

Partly agree

Agree

Strongly agree

Male
21
26
12
35
43
22
22

181

Sex

Female

42
48
31
49
29
21
8

228

Total

409

63
74
43
84
72
43
30

Whether disaggregated by males or females, the highest number of students fell into the not sure

category.
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Table 79. Social science students are those who choose easy fields (by grade)

Class Total
10 11 11H 11S 12SE NA Technical
Social Strongly

. . 26 1 17 15 2 2 0 63
science disagree

students are  Disagree 36 1 18 13 3 1 2 74

thosewho  partly disagree 18 0 10 10 5 1 0 44

choose easy  Not sure 42 0 19 15 6 0 3 85

fields Partly agree 29 3 15 21 3 0 1 72

Agree 24 0 8 10 0 1 0 43

Strongly agree 14 3 6 3 0 3 1 30

Total 189 8 93 87 19 8 7 411

Source: Majed, 2017

33 percent of grade 10 students strongly disagreed or disagreed with the statement that students
chose social science majors because they were easier. 42 percent were not sure, which is over
1/3 of the students surveyed in that grade. A similar proportion of the 12t grade students (almost
1/3) were also unsure. In Grade 11, in the Humanities track, 38 percent strongly disagreed or
disagreed while 32 percent strongly/disagreed in the 11* grade Sciences track.

Table 80. What do you think is the attitude of society towards the social sciences
in general? (by school)

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

School Name Total
lIm Hiba Jamil Lama Elias Zarina  Thaqafa
School School School School School School  School

What doyou  Positive 3 16 29 61 9 22 2 142
think is the Negative 19 5 41 46 15 41 2 169
attitude of Don't
society Know/NA
towards the 0 0 4 3 4 5 2 18
social sciences
in general?
Total 22 21 74 110 28 68 6 329

Source: Majed, 2017

A majority of the students in the private schools, as compared to a minority in the public schools,
felt that social attitudes towards the social sciences were generally negative.

96 Private:
lIm School: Positive= 3/22 (14%); negative social image: 19/22 (86%)
Elias School: positive 9/28 (32%); Negative= 15/28 (54%); (NS=4)




Public:

Hiba School: Positive: 16/21 (76%); Negative=5

Jamil School: Positive 29/74 (40%); Negative: 41 (55%); Not Sure=4
Lama School. Positive 61/110 (55%); Negative 46 (42%); Not Sure= 3
Zarina School: Positive 22/68 (32%); Negative 41 (60%); Not Sure=5

Table 81. What do you think is the attitude of society towards the social sciences
in general? (by sex)

Sex
Male Female Total
What do you think is the Positive 50 92 142
attitude of society towards the Negative 82 87 169
social sciences in general? Don't know/ NA 11 7 18
Total 143 186 329
Source: Majed, 2017
Positive:
Male 50/143 (39%) Female 92/186 (50%)
Negative M 82 (57%) 87/186 (47%)

To compare with their views by gender/school/grade

Table 82. What do you think is the attitude of society towards the social sciences
in general? (by grade)

Class

10 11  11H 11S 12SE  NA Technical Total
What do you Positive 85 2 23 25 4 3 0 142
think is the Negative 60 4 45 45 11 3 1 169
attitude of Don't
society towards  know/
the social NA 8 0 6 2 0 1 1 18
sciences in
general?
Total 153 6 74 72 15 7 2 329

Source: Majed, 2017

In grade 10, 55 percent thought society had a positive attitude towards the social sciences while
60 percent of the students felt that society held negative views towards the social sciences.

There is hardly any difference between the responses from the students enrolled in the grade 11 97
science track and the students in the 11" grade humanities track whether in terms of positive

perception (H: 23/74=31%; S: 25/72= 35%) or negative perception (H: 61%; S: 63%). Roughly, the

proportions were equal.



Table 83. What do you think is the attitude of your family towards the social sciences?

(by school)
School Name Total
lIm Hiba Jamil Lama Elias  Zarina Thagafa
School  School School School School School  School
What do you Positive 12 15 39 61 11 35 3 176
thinkis the  Negative 8 5 22 26 11 20 1 93
attitude of Don't
your family  know/NA
towards the 1 0 11 8 4 10 1 35
social
sciences
Total 21 20 72 95 26 65 5 304

Source: Majed, 2017

For the most part, students in all schools thought their families’ attitudes towards the social
sciences was positive. This is the case except in Elias School where the number of students that
thought their families hold negative attitudes towards the subject is equal to those that think
their family has a positive image. What is interesting to note here is that the intervention in Elias
school was the only one that sparked interest from the parents in attending the parent meetings
with ACSS (7 parents; 5 mothers and a father/mother couple)

Table 84. What do you think is the attitude of your family towards the social
sciences? (by sex)

High School Perceptions of the Social Sciences in Beirut: A Pilot Study

Sex
Male Female Total
What do you think is the Positive 70 106 176
attitude of your family towards Negative 48 45 93
the social sciences? Don't know/ NA 20 15 35
Total 138 166 304

Source: Majed, 2017

Both males and females apparently perceived their parents’ attitude towards the social sciences
to be relatively positive.

Positive: Male 70/138= (51%); Female 106/166 (64%)
Negative: Male 40 (29%); Female 45/166 (27%)
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Table 85. What do you think is the attitude of your family towards the social sciences? (by grade)

Class
10 11 11H  11S 12SE NA  Technical Total
What do you  Positive 81 2 42 37 8 5 1 176
think is the Negative 39 2 19 26 6 0 1 93
attitude of Don't
yourfamily - know/  ,, 8 4 0 1 0 35

towards the NA

social sciences

Total 142 4 69 67 14 6 2 304
Source: Majed, 2017

Fifty-seven percent of the grade 10 students felt their families’ attitude toward the social sciences
was positive. Sixty-one percent of students in the grade 11 humanities track as compared to 55
percent of students in the 11" grade science track perceived their family’s attitude to be positive.
The 12™ graders’ perceptions were not that different with 57 percent portraying their family’s
attitudes as positive but 43 percent saying their family’s attitudes were negative.

Table 86. Did the documentary change your opinion towards the social sciences? (by school)

School Name Total
lIm Hiba Jamil Lama Elias Zarina  Thaqgafa
School  School School School School School  School
Did the No 2 3 11 36 9 20 1 82
documentary
change your

opinion towards  Yes 25 23 80 103 19 67 14 331
the social

sciences?

Total 27 26 91 139 28 87 15 413
Source: Majed, 2017

A majority of the students indicated that the documentary made by the ACSS, and shown during
the session, helped change their opinions towards the social sciences.

Private School:
lIm School: NO 2/27 (7%); 25/27 (93%)
Elias School: NO 9/28 (32%); 19/28 (68%)

Public Schools:

Hiba School: NO 3/26 (12%); Y 23/26 (88%); 99
Jamil School: N 11/91 (12%); Y 80/91 (88%);

Lama School. 36/139 (26%); 103 (74%);

Zarina School: NO 20/87 (23%); Y 67/87 (77%)
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Table 87. Did the documentary change your opinion towards the social sciences?
(by sex)

Sex
Male  Female Total
Did the documentary change your opinion No 39 42 81
towards the social sciences? Yes 145 185 330
184 227 411

Total
Source: Majed, 2017

A majority of the males and females said that the documentary impacted their opinions about the
social sciences but it was not clear whether it convinced anyone previously uninterested in the social
sciences in pursuing a major in the field.

Percentage of students that said the documentary changed their opinions of the social sciences:
Male 145/184 (78.8%) Female 185/227 (81.5%).

Table 88. Did the documentary change your opinion towards the social sciences?
(by grade)

Class

10 11  11H 11S 12SE NA Technical = Total
Did the No 39 1 13 26 2 0 1 82
documentary
change your Yes
opinion towards 153 6 76 62 18 9 7 331
the social
sciences?
Total 192 7 89 88 20 9 8 413



Table 89. Did the documentary encourage you to choose the social sciences as a
discipline to study at university? (by school)

School Pseudonym

lIm Hiba Jamil Lama Elias  Zarina Thagafa
School School School School School School  School Total
Did the No 10 11 29 64 21 34 4 173

documentary
encourage you Yes
to choose the

social sciences

15 14 54 79 10 53 11 236

as a discipline NA 2 1 10 1 0 3 1 18
to study at
university?
Total 27 26 93 144 31 90 16 427

Source: Majed, 2017

Table 90. Did the documentary encourage you to choose the social sciences as a
discipline to study at university? (by sex)

Sex
Male Female Total
Did the documentary encourage No 81 91 172
you to choose the social sciences Yes 99 136 235
as a discipline to study at
N NA 11 7 18
university?
Total 191 234 425

Source: Majed, 2017
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Table 91. Did the documentary encourage you to choose the social sciences as a
discipline to study at university? (by grade)

Class

10 11 11H 11S 12SE  NA  Technical Total
Did the No 82 3 36 43 3 3 3 173
documentary

104 4 55 43 18 7 5 236
encourage you  Yes
to choose the
social sciences
as a discipline to 11 1 2 3 0 0 1 18
study at NA
university?
Total 197 8 93 89 21 10 9 427

Source: Majed, 2017
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